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The newly redesigned Thutong education portal has just been 
launched by Education Minister Naledi Pandor. Utilising the latest 
technology, the redesigned site is easy to use and offers a wider 
range of quality content, including a high level of interactivity. 
The portal (www.thutong.org.za) aims to create vibrant 
collaborative and online communities that can share information 
to improve education. In this edition and for the next 11 months 
the Teacher will carry more information on Thutong to take 
teachers and learners towards tomorrow. For more on technology 
see articles on page 2 and 13
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Ë
Communication

Communication has been made easy through the use of Information and Communication Technologies (ICT). The 
challenge is to harness all the above and use the opportunities new technologies o�er. Thutong o�ers a vibrant 
online Community of Practice in Education using: 
ËNewsletters     ËNotice Boards     ËDiscussion lists     ËWeblogs or Blogs     ËOnline forums     ËRSS feeds

Ë
Connectivity

Ë

Creativity

Ë

Courage to share

Connectivity has made collaboration between people easy. Thutong o�ers a platform to share expertise and
work together. You can use tools like wikis to collaborate in clusters, working groups or subject groups to develop
materials, build on new ideas or improve current available resources.

Teaching is one of the most creative professions – and teachers are masters in creativity. Teachers are constantly 
using new ways to acquire skills, knowledge and information to stimulate their creativity and to give more to 
their learners. Thutong o�ers:
Ë Access to a myriad of resources (video, audio and print) that can be used creatively to generate a wonderful
            learning experience in the classroom
Ë Access to tools that make the presentation of lessons in the classroom a true learning event like never 
            before
Ë Access and share creative and innovative teaching ideas, methods, examples and materials between 
            teachers.

Teachers learn better by sharing teaching experiences and teach better by sharing learning experiences.
Around the world teachers are discovering the advantages of sharing – both for themselves and their learners.
Sharing creates understanding - even when contexts are not the same - the world becomes the global village as
people in diverse situations share experiences with each other.

Thutong creates a safe and secure environment which allows for the sharing of teaching and learning resources,
examples and ideas. Have the courage to share your materials with others by uploading them to Thutong – in
any language. Through this, we will collectively create a signi�cant pool of locally produced, quality resources for
teachers and learners.

Ë

Curriculum

Thutong supports the National Curriculum Statement: GET Learning Areas, FET Schools subjects and FET Colleges 
NC(V) Learning Programmes. Thutong makes available a range of resources within the framework of the 
curriculum. These have been carefully identi�ed and sourced by curriculum specialists and teachers. The resource 
pool is relevant to the curriculum and more resources are being added by teachers, specialists and even learners.

Technology supports the Critical and Developmental Outcomes of the Curriculum:

Critical Outcomes
Ë Problem solving, decision making, critical and creative thinking
Ë Work e�ectively in a team
Ë Organise and manage themselves and their activities
Ë Collect, analyse, organise and critically evaluate information
Ë Communicate e�ectively
Ë Use science and technology e�ectively
Ë Understanding that the world is a set of related systems

Ë

Content

The Internet o�ers a vast range of resources - from text based information through to multimedia clips with 
graphics, sound, animation and photographs. It is however, very often not appropriate to the South African 
curriculum or context.
Thutong makes available relevant resource material that complements and enhances the National Curriculum. It
provides a platform for local material to be created and shared.

Ë

Community of practice

Thutong creates a platform for teachers to communicate, collaborate, share ideas and contribute to learning.
Join our community of teachers – gain “critical friends” and open up the world of teaching and learning for 
yourself. 
Learning Spaces o�er a place for teachers to discuss, debate and throw new ideas around.
Don’t miss the opportunity to be part of the Thutong Community.

w w w . o n g .t h u t o r g . z a

THUTONG
SOUTH AFRICAN EDUCATION PORTAL

Developmental Outcomes
Ë Use a variety of learning strategies
Ë Participate as a responsible citizen
Ë Cultural and aesthetically sensitive
Ë Explore career opportunities
Ë Develop entrepreneurial opportunities
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‘The first 
step in a long 
journey’ 

T
he department of educa-
tion and teacher unions 
have finally signed off the 
occupation-specific dis-
pensation (OSD) after pro-

tracted negotiations. OSD means that 
teachers are no longer treated as mere civil 
servants under a general salary structure 
for the public service as a whole. Teach-
ers’ salaries have now been brought in line 
with their specific professional duties.

Last year during the crippling public 
service strike, teacher unions refused to 
sign the agreement to end the strike, opt-
ing to negotiate their own OSD custom-
ised for the teaching profession.

Based on the new OSD, all teachers 
will now receive a minimum 4% salary 

adjustment across the board. This “will 
be effected as soon as the payroll systems 
are ready”, according to the department 
of education.

This comes on top of the 7,5% increase all 
public servants received last year. Teacher 
trade unions welcomed the agreement, 
but said this marks the first step in a long 
journey fraught with challenges. They 
said under OSD there are a range of com-
plex and thorny issues that still need to be 
addressed. These include career pathing, 
salary progression and linking teacher 
evaluation with learner performance.

Firoz Patel, Deputy Director General of 
systems, planning and monitoring in the 
department, said the new dispensation 
will benefit all categories of teachers and 
will be backdated to January this year. 

Asked why it took 10 months to con-
clude negotiations, Patel said: “Parties 
were serious about getting a lasting agree-
ment in place and had to ensure that the 
restructuring of the system was able to 

deal with the principles of equity, fairness, 
efficiency and quality.

“Quite clearly, the OSD is one of the 
most comprehensive reviews of teacher 
remuneration [we’ve had] for a long time 
and is quite complex,” added Patel. 

The South African Democratic Teachers’ 
Union’s Thulas Nxesi said: “this is just the 
beginning”, as there are a lot of issues that 
we still have to thrash out in future. He 
said the 4% salary adjustment is a positive 
development for the majority of teachers. 

Nxesi said this vindicated the union’s 
position when it called for a 12% salary 
increase, although in the end it was whit-
tled down to 7,5%. “If you add the 4% to 
the 7,5% signed for last year, it takes us to 
where we were,” said Nxesi.

He said the linking of teacher assess-
ment to learner performance is another 
vexing matter that could potentially 
set the parties on a collision path, as the 
majority of teachers object to it. 

Dave Balt of the National Professional 

Teachers’ Organisation of South Africa 
said: “This is an important step in the 
right direction.” He said it was particularly 
happy with the 4% salary adjustment and 
that the employer also allowed for career 
pathing where teachers would be remu-
nerated accordingly without being lost to 
the classroom. In the past most teachers 
opted to work as administrators because 
they were paid better. 

Thabo Mohlala appears on Learning 
Channel’s Labour Issues on SABC 1 on 
Wednesdays at 11.30am. In partnership 
with 

Cornia Pretorius

Education Minister Naledi Pandor has 
launched the newly designed Thutong 
education portal. Thutong was first 
developed in 2003 to provide an entry 
point for South African school com-
munities to access the internet, but 
has been overhauled in response to 
requests from users.

Utilising the latest technology, 
the redesigned site is easy to use and 
offers a wider range of quality con-
tent, including a high level of inter-
activity through newsletters, forums 
and blogs. The portal aims to create 
vibrant collaborative and online com-
munities that can share information 
to improve education. The redesigned 
portal has four primary sections: cur-
riculum, professional development, 
school administration and man-
agement. In each section there are 
resources, tools and services relevant 
to educators, school administrators 
or managers. For instance, the man-
agement section’s primary focus is on 
supporting the implementation of the 
new Advanced Certificate in Educa-
tion for school principals.

However, the curriculum section 
is the core section of Thutong, with 
resources organised in “learning 

spaces”. Each learning space will con-
tain a cluster of resources and services 
that “fit” together. For instance, the 
learning space for technology up to 
grade nine tells a visitor that there are 
67 teaching resources on the site, lists 
lesson plans for grades eight and nine 
and gives information on water sci-
ence for schools. Each learning space 
has an expert who will quality-assure 
and mediate the content.

Pandor said the difference between 
the portal and searching for resources 
on the internet was that on the portal, 
resources were specifically selected 
and carefully catalogued or tagged cor-
relating with topics in the curriculum. 
This meant that they were easy to find 
and were at the correct level.

“This will allow teachers and edu-
cation specialists to upload resources 
such as lesson plans, learner activities 
and assessment tools to the portal to 
share with other teachers,” she said. 
Thutong also provides a directory of 
quality-assured textbooks and educa-
tional software, curriculum-support 
tools for lesson planning, assessment 
tools, study guides and an examina-
tion centre.

For more information go to www.
thutong.org.za

Educating from anywhere

Teachers will now be compensated according 
to their duties, writes Thabo Mohlala Sadtu says a lot will still need to be done to improve teachers’ lot
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Primarashni Gower

T
he department of edu-
cation has embarked on 
an intensive campaign 
to boost the reading and 
mathematical abilities 

of primary school children — skills 
that are critical for their progress 
through the rest of their schooling.

The programme gives teach-
ers detailed guidelines for what to 
teach grades R to six in literacy and 
numeracy and the resources they 
will need.

From November, learners in 
grades one to six will also write 
nationally standardised tests in lit-
eracy and numeracy to provide edu-
cation authorities with a snapshot 
on the progress they are making.

The department’s directives form 
part of its Foundations for Learning 
Campaign, which was launched by 
Education Minister Naledi Pandor 
in March and has been gazetted. It 
is scheduled to run until 2011.

The campaign comes after South 
African learners were reported to be 
the worst performers in the Progress 
in International Reading Literacy 
Study 2006, which measured trends 
in children’s reading and literacy 
achievements in 41 countries around 
the world. 

South African learners also came 
last in the 1999 and 2003 Trends in 
International Mathematics and Sci-
ence Study, an international maths 
and science exam conducted every 
four years to measure learners’ per-
formance in maths and science in a 
range of countries.

Furthermore, each year many mat-
ric learners fail maths and science. 
Some matriculants who are admit-
ted to university drop out because 
they are ill prepared to cope with 
this new level of study: poor literacy 
skills are part of the problem.

Analysts have often stressed that 
the department should strive for 
improvements in literacy and math-
ematical skills in primary schools.

Palesa Tyobeka, deputy director 
general of general education and 
training at the department of edu-
cation, told the Teacher that Pandor 
“does not believe that we been suf-
ficiently clear [to teachers] about 
our expectations and how we, as a 
system, can support teachers”. 

She says there has been an “over-
focus on high schools. Now we are 
putting major energy into the lower 
grades so that we invest in solid 
foundations.” 

According to Jenny Rault-Smith, 
chief director for curriculum and 
assessment development, there has 
been “misinformation” that learn-
ers should be left to learn to read 
on their own. However, “learning 
to read is difficult. We will teach 
[teachers] strategies for reading.”

She pointed out that some chil-
dren count on their fingers without 
knowing how to do mental arithme-
tic. “Outcomes-based education does 
not say, don’t use your head. Know-
ing things in your head is something 
we never intended throwing away … 
The campaign clarifies what teach-
ers need to do — there are mile-
stones that help them get through 
the curriculum.” 

The aim is to provide learners 
with a uniform, quality education 
across the sector, regardless of their 
socio-economic circumstances, said 
Rault-Smith.

Tyobeka is chairing a national 
steering committee that is oversee-
ing the implementation of the cam-
paign, with education deputy direc-
tors general from each province 
represented. Each province is to set 
up a Foundations for Learning com-
mittee headed by its deputy director 
general, while every district must 
have teacher forums to enable teach-
ers to talk to each other and to get 
district support, said Rault-Smith.

A second part of the campaign is 
the national standardised tests for 
grades one to six. The test results 
will be sent annually to the minister 
to give her a picture of what is hap-
pening at primary schools, instead 
of relying on the matric exam, which 
comes much later in the system.

Learners will also be assessed indi-
vidually every quarter. These results 
will be sent to district offices, which 
will monitor their progress and offer 

support to schools where necessary.
According to Rault-Smith, the only 

national assessment that learners 
now undergo is the matric exam. In 
other grades, learners are internally 
assessed, meaning that “the system 
doesn’t know what is happening”. 
The new system will mean that 
each grade will take a standardised 
national exam, focusing on literacy 
and numeracy skills, while the usual 
internal tests will also be written.

The reporting on attainments 
“ensures every child is getting 

proper teaching,” said Rault-Smith. 
“We can’t wait for matric. We can 
build it [the performance of learn-
ers] up, and principals are expected 
to monitor the situation. Principals 
must develop a plan. We are giving 
support and asking everyone to be 
accountable.”

Tyobeka added that learners 
“underperform badly” in interna-
tional studies “because our own 
assessments are part of the problem. 
Teachers are not always sure at what 
level to set tests. The [standardised] 

tests will provide guidance and a 
benchmark so that teachers will 
know at what level to set the tests.”

The campaign aims to have at least 
50% of learners attain the targeted 
skills. “If you have 50% that can 
read, it’s enough of a critical mass 
to move,” said Rault-Smith. Both 
Tyobeka and Rault-Smith stressed 
that parents and communities need 
to play a bigger role in assisting 
young learners with their home-
work and in reading and counting 
with them.

Word and number 
learning at primary 
school seen as key 
to later achievement

News

We didn’t think so. That’s why Softline Pastel has developed educational accounting software that includes a self-marking function
which will save you precious time. Now running in schools across South Africa. It is fully aligned to the Grade 10, 11 and 12 National
Accounting Curriculum Statement. Pastel is making education fun, easy and practical for the workplace.

CAN’T WAIT TO MARK YOUR NEXT SET OF EXAM PAPERS?

The school system needs to get maths and literacy right in primary schools. Photographs: Tracy Lee Stark



P
opular belief about rising rates of 
teen pregnancy in South Africa is 
not supported by statistics gath-
ered over the past two decades. 

Fertil ity rates among 15- 
to 19-year-olds have declined stead-
ily from 124 births per 1 000 women  
in 1987 to 1989 to 81 in 1998 and 54 by 2003. 

Professor Rachel Jewkes from the Medical 
Research Council, in her keynote address at 
the Fifth Youth Policy Initiative round table 
on teen pregnancy, questioned the notion of 
an epidemic. 

Policies introduced since 1994 to increase 
young people’s access to information and 
family planning services — both contracep-
tion and termination of pregnancy — have 
been largely effective. 

In the face of widespread disapproval and 
stigma, families generally tend to support 
young mothers in caring for their babies 
and to allow them to return to school.

But Jewkes cautioned that rates are still 
too high and to prevent an upsurge we need 
to acknowledge that teen pregnancy is a 
deeply rooted and problematic social phe-
nomenon. The majority of teen pregnancies 
are unplanned and unwanted. Of course, 
once a baby is born, most mothers rapidly 
develop deep affection for their children.

Dr David Harrison, CEO of loveLife and 
a discussant at the round table, focused on 
the need to address the social drivers of teen 
pregnancy. 

He pointed out that it was popularly 
believed that schoolgirls were falling preg-
nant, but girls aged 15 to 16 years accounted 
for only a small percentage (7%) of teen 
pregnancy. 

Most teen pregnancy (93%) occurs among 
17- to 19-year-olds. Although some girls drop 
out of school because of pregnancy most, in 
fact, fall pregnant once they have dropped 
out of school. 

Girls aged 15 to 19 years and 20 to 24 years 
are having sex at virtually the same rate; yet 
the spike in pregnancy and HIV between the 
two age groups is significant and strongly 
associated with school leaving. 

School girls are able to protect themselves 
from pregnancy and HIV by engaging in pro-
tected sex, but subsequent life changes — most 
likely social and economic pressures — put 
them at risk for having unprotected sex.

While effort is required to consolidate 
and strengthen the gains in teen pregnancy 
achieved through biological interventions 
— providing youth-friendly family planning 
services to all teenagers without judgement 
and providing sex education in a timely man-
ner — more effort is needed to address the 
social factors underpinning teen pregnancy. 

Young men and women receive mixed 
messages about sexuality. On the one hand, 
teen sexuality is flaunted in the media and 
celebrated culturally; on the other, girls are 
chided when they fall pregnant. 

Similarly, fathering a child is considered 
an expression of masculinity, but this is not 
accompanied by responsibility for the social 
or economic welfare of children. 

Gender imbalances in South Africa mean 
that young women are often subjected to 
control by men through sexual coercion 
and violence — known risk factors for teen 
 pregnancy. 

The intergenerational effects of early 
pregnancy are profound; absence of fathers 

from the home increases the risk of teen 
pregnancy and daughters of teen mums 
often have early pregnancies themselves. 

Yet this can be turned around. When par-
ents are involved in helping children negotiate 
their sexuality, the chances of early pregnancy 
are lowered. But young people interviewed for 
the round table indicated that parents struggle 
to talk about sex — ironically, though, it may 
be one of the most effective preventive strate-
gies we have available to us.

Young people in South Africa demonstrate 
that they can exercise agency — choices 
about their sexuality — while they have 
hope and when they can access services. 

Youth from better socio-economic back-
grounds are better able to receive quality 
contraceptive and abortion services. But 
more than that, the scope of opportunities 
available to them increases their future 
aspirations and motivation to prevent 
unwanted pregnancy. 

Similarly, lower educational attainment 
increases the vulnerability of young people 
to drop out of school and, when they have to, 
forgo choices and fall pregnant. Poverty is dis-
empowering, not only by limiting educational, 
economic and life opportunities but also by 
lowering the motivation to protect oneself 
against pregnancy and HIV. Despite these dif-
ferences, two-thirds of young people report 
that early pregnancy is unwanted.

The round table concluded that a suite 
of interventions is required to offer good 
first chances and preventative action. We 
know that schooling is protective against 
pregnancy, HIV and many other social and 
health concerns. 

We must institute steps to keep girls in 
school for as long as possible and, when 
they do drop out, we must make available 
alternative pathways to complete education 
and to develop sustainable livelihoods. 

But one of the most effective prophylaxes 
we can offer to young women is to increase 
their hope for the future — for education, 
for a job and for life.   

When pregnancies have occurred, a sup-
port structure is needed to offer second 
chances to teen mums. 

A hard fight was won to ensure that South 

Africa’s educational policy allowed girls to 
return to school following a pregnancy. This 
must not change. Education is a critical tool 
to navigate economic and life opportunities. 

Young women also need the support of 
their families, and especially of the fathers 
of their children. 

The discourse of promoting gender equity 
in the country needs to address the shared 
role and responsibility of men in sexuality, 
pregnancy and caring both financially and 
emotionally for children. 

Moreover, research indicates that becom-
ing a father can be turned into an opportu-
nity for young men to choose responsibility 
over violence and other high-risk life cir-
cumstances. Taking responsibility for some-
one who loves us and depends on us is good 
for everyone.

T
eenage pregnancy is impacted on 
by a combination of health, social, 
educational and economic fac-
tors. Interventions in these areas 
— to promote access to health 

services, gender equity, schooling and eco-
nomic opportunities — will have knock-on 
effects on teen pregnancy. But we must also 
be mindful of vulnerable groups most at risk 
for teen pregnancy: young people who have 
been sexually abused during childhood, those 
exposed to severe trauma, those with learning 
difficulties and other impediments to pro-
gressing smoothly through school and those 
young people living in extreme poverty.

The round table concluded that much has 
been achieved in providing services, particu-
larly related to reproductive health. 

But this is not enough. To turn the tide 
on teen pregnancy and on the other health, 
social and economic challenges facing 
young people, provision of services must be 
equally matched by demand. 

The youth sector and civil society must 
be encouraged and supported to hold gov-
ernment accountable for delivering high-
 quality services in an integrated and coordi-
nated manner that reach sufficient scale to 
have a tangible impact. 

Dr Saadhna Panday and Dr Monde 
Makiwane are part of the Human Sciences 
Research Council’s Youth Policy Initiative 
team focusing on child, youth, family and 
social development

 The sixth round table on youth, crime and 
violence will take place on May 8. For more 
information, contact Panday on spanday@
hsrc.ac.za or 031 242 5516

Teen pregnancy 
myths busted
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Schooling is protective 
against pregnancy, 
write Saadhna Panday
and Monde Makiwane

News

Teen sexuality is flaunted 
in the media and 
celebrated culturally, but 
girls are chided when 
they fall pregnant

Although some girls drop out of school because of pregnancy most, in fact, fall 
pregnant once they have dropped out  of school



Juno shows teenage pregnancy as being 
pretty easy with minimal impact on a 
young girl’s life and her family. Juno can 

be admired for being brave and her parents for 
handling their daughter’s pregnancy calmly, 
supporting  her rather than condemning her. 
However, the movie could easily send a mes-
sage to young girls that pregnancy is no big 
deal; that nothing  much changes except the 
protruding belly. Towards the end of the movie 
we do see the character dealing with difficult 
issues and needing to take more responsibil-
ity for her actions, but this accounts for a small 
part of the movie. In the end life goes on as 
though nothing ever happened, the two young-
sters fall in love, kiss and sing into the sunset. 
Again, this sends a message to youngsters that 
pregnancy and its consequences are simpler 
than they really are. — Nosimilo Ndlovu

If I had to fall pregnant at the age of 16 I 
would have found Juno inspirational.

The movie is simple and real — it neither 
sugar coats nor negatively distorts teenage 
pregnancy. It portrays the concept of choice 
and how, once you made the decision to go 
through with a pregnancy, you might as well 
make the best of it. 

I think the movie might take a bit of the load 
off a teenage mother — allowing her to breathe, 
laugh with and reconsider the possibilities of 
her pregnancies. But I can imagine that the 
shock of becoming pregnant may overcrowd a 

mother-to-be’s senses, which makes it difficult 
to immediately decide what would be best in 
the long run. What makes the movie successful 
is that it will, if nothing else, create a space for 
teenagers to think of the consequences of teen-
age pregnancies. — Surika van Schalkwyk

Juno tells a story unusual for it’s genre. It 
received praise from conservative Amer-
ica because the main character decides 

not to have an abortion. One wonders just 
how happy those same viewers would be to 
note that, on close inspection, Juno trivial-
ises a woman’s attachment to her spawn. 

The film really does tell the story of a girl 
whose experience of having a baby begins 
with the sex and ends with the birth. For most 
of the film she is flippant about the process 
and eager to close this chapter of her life.

Speaking from the male point of view, Juno 
doesn’t exactly make heroes of budding fathers. 
The father of the baby keeps himself out of the 
picture for most of the film. He lets Juno decide 
what to do with the baby, didn’t attend ultra-
sounds (to be fair he did meekly offer to) and 
generally isn’t around until the baby is about 
due — when Juno’s generally blasé attitude 
toward the pregnancy starts to wane and she 
needs emotional support.

The film was brilliant, it doesn’t try to ide-
alise anything (except perhaps Juno’s excep-
tionally supportive parents). Budding first-
time parents are bound to be awkward, scared 
and flawed, in sometimes critical ways.

But there is no technical advice on deal-
ing with pregnancy. The film pretty much 
ignores education and the impact pregnancy 
really has on people’s lives. Since Juno does 
not keep the baby there are virtually no con-
sequences. — Warren Foster

Teen movie strikes 
a familiar chord
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A
fter watching the new teen-
age feature film Juno my mind 
went retro-drive as I started 
thinking about all those kids I 
taught who fell pregnant while 

at school. It is a long list.
As a life orientation teacher at a big high 

school in the West Rand, I have seen it all 
happen in the classroom — violent gangsters, 
teenage pregnancy, broken dreams, lack of 
interest in studies and a variety of other issues 
affecting our learners. But teenage pregnancy 
remains the most worrisome of learners’ prob-
lems and it feels as if the cases have increased 
dramatically during past eight years.

Like Juno, the protagonist in the same 
titled flick, most adolescents consider them-
selves ready to engage in everything adults 
do. This includes involvement in sexual rela-
tionships, smoking and alcohol consumption, 
largely because they lack attention from their 
parents. Juno is a girl who grows up mother-
less in a rather stable family. After her father 
remarries, things change. Juno is virtually 
alone. She misses her mother, and her step-
mother and father do not dedicate enough 
time for her. As a result Juno falls pregnant by 
a fellow classmate.

In my life as teacher, I can relate to this. 
And I blame it on both teachers and parents. 
As teachers we become secondary parents 
to these kids. It is thus our responsibility to 
instill discipline while promoting a culture 
of learning, but we cannot do it alone. Par-
ents need to play a bigger role and, as it is the 

case in Juno, they are not. I have realised in 
my profession that most teachers are quick 
to give up on their learners. We are quick to 
dismiss learners as useless delinquents who 
should first learn to “listen to their parents 
before they listen to us”. We often talk to our 
learners about sexuality, their involvement in 
gangs, drugs and violence and peer pressure 
because we fear these.

Juno is not a unique case. Her friends dis-
play the same behaviour traits and are just as 
misinformed about life. They are on the same 
level as she is and are experiencing the same 
social issues. This says a lot about their par-
ents, but mostly about their teachers — these 
are the supposed role models.

Juno stands out as the ideal educational 
resource for our learners’ growing minds. The 
effectiveness of mass media in drilling down 
messages to young people has proven suc-
cessful in recent times. The advent of MP3s, 
DVDs and the internet are examples of appeal-
ing methods one can use to inform young 

learners, while entertaining them as well. I 
would undoubtedly recommend Juno for life-
orientation  lessons because no matter how 
much you bark in front of these kids, somehow 
they mange to get into trouble. More teaching 
resources are thus better than none at all.

Life orientation lessons in particular require 
a lot of visual material to entice learners and 
make them interested in the content, without 
straying from the context. 

These are undoubtedly desperate times for 
our schools, given the rise in school-based 
violence and teenage pregnancy. But looking 
on the bright side, this situation presents an 
opportunity to prove our worth to these chil-
dren. This calls for us to get our hands dirty 
and begin to nurture the future of this coun-
try. If parents are failing to do it at home, 
who will? 

Amanda Dibetle is a life orientation teacher 
at Mosupatsela Secondary School in Kagiso, 
Mogale City on the West Rand of Gauteng
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Our nation’s education is our commitment
www.nasou-viaafrika.com
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English

New English 
Made Easy
 Tried, tested and trusted: New English 

Made Easy has been one of the best-
known English language series around 
for many decades. 

 One will see new mark allocations and 
an exemplar question paper. 

 The series is clear, well designed and 
easy to use: the same clear steps are 
followed in each unit. 

 All language skills are developed 
equally.  The approach to teaching 
and learning is 
modern and 
interactive. 

Afrikaans

Afrikaans 
is Lekker
 Op datum vir 2009. Die jongste (2008) 

UGO-vereistes van die Departement 
van Onderwys is bygewerk, bv. kritiese 
taalbewustheid.

 Eenvoudig, mooi en maklik bruikbaar 
vir leerders. 

 Leerders met min blootstelling aan 
Afrikaans kan die taal met selfvertroue 
leer gebruik.

 Leerders word sterk ondersteun deur 
illustrasies en woordverklarings, ook in 
Engels.

 ‘n Omvattende jaar- en assesserings-
plan – wat meer wil jy hê?

 Die reeks het sy sukses vanaf die 
Intermediêre Fase bewys.

New English 

equally.  The approach to teaching 
and learning is 
modern and 
interactive. 

Afrikaans

Afrikaans 
is Lekker

Be the best 
with our 
updated 
Grade 10s

Matches January 2008 SAGs

Assessment tasks designed according to 
the prescribed Programme of Assessment

Seven-point rating scale

C

M

Y

CM

MY

CY

CMY

K

FARM045.pdf   3/26/2008   9:41:00 AM

What the youth say about Juno

Amanda Dibetle 
considers the 
educational value of 

the film Juno, 
which deals 
with teenage 
pregnancy

Juno and her friend Leah

Juno and her boyfriend Paulie



It’s about 
passion
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M
y day, Monday to Fri-
day, starts at 4.45am, 
with tekkies, a T-shirt 
and rugby shorts. I 
take to the road for 

about 5km, just jogging. This is the 
time when I start focusing on my 
daily programme.

School starts at 6.45am (in sum-
mer time) with our daily planning 
and report-back session in the 
staffroom. This is the most impor-
tant time of day, because we do our 
planning as a team, set out the day’s 
work and pray together.

Next I rush to my office, putting 
my daily planner on my secretary’s 
desk. I charge to my classroom, very 
excited, because it is time for a life 

sciences lesson for the grade 10, 11 
and 12s. I am passionate about edu-
cation, about teaching in particular. 
For me it’s a privilege to be a princi-
pal of a combined school and to be a 
life sciences teacher.

Last year I was a finalist in the 
National Teaching Awards as a win-
ner of the Northern Cape. This was 
one of the highlights of my career, 
a moment of pride, which contrib-
uted to the fulfilment and joy of the 
extraordinary profession of teach-
ing. I love it all the way.

When I am not teaching or tied up 
in the office, I spend my time walk-
ing on the premises, talking with 
learners — sometimes playing hand 
tennis in the square with them.

By 4.30pm I go for athletics coach-
ing with the high and primary 
sections of the school. I am a quali-
fied athletics coach, specialising in 
field events.

Later, from 5.30pm to 7pm, it is 
time for rugby coaching. I am also 
the school’s u/15 and u/19 rugby 
coach. I am qualified with a Griquas 
rugby certificate. We practice so 
late in the evening because the tem-

perature during the day rises to a 
hot 36°C.

I believe to be a leader you have to 
keep fit and healthy. Because sport 
is also my passion, it goes hand in 
hand with my love for children. 
Coaching sport and teaching learn-
ers is the best thing that could have 
happened to me.

I believe in a holistic approach to 
education. I also believe in reflective 
practice to renew my life, enhance 
my leadership and promote success 
for my school.

For instance, it is important for me 
to be aware of how my actions are 
interpreted by others — that is why 
I keep a journal of how I feel about 
situations and what I have learned 
on a daily basis.

There are five components I have 
learned and considered that form 
part of my lifestyle — empathy, self-
awareness and self-control, social 
intelligence, personal influence and 
mastery of purpose and vision.

Gary Elton Robertson is the prin-
cipal of Keimoes Combined High 
School in the Northern Cape

Teaching is more 
than a profession for 
some people

Teachers

Mike, as he is affectionately 
called, inscribed his name in 
canoeing records when he 

and Martin Dreyer won the famous 
and gruelling Stihl Non-Stop Dusi 
Canoeing Marathon. 

The marathon, covering a stretch of 
120km in one day, is considered the 
world’s toughest.

His victory was historic because 
he became the first black paddler to 
win this arduous marathon. Mban-
jwa and Dreyer clocked seven hours, 
47 minutes and 40 seconds, shaving 
off seven seconds from the record 
previously set by John and Andrew 
Edmonds in 2000.

Canoeing enthusiasts were not sur-
prised by his victory because he fin-
ished second in the three-day Hansa 
Powerade Dusi, two weeks before the 
big marathon.

Mbanjwa passed through the 
hands of a skilled veteran canoe 
coach, Robert Lembethe, who 
boasted 17 canoe marathons before 
he died in 2006. Lembethe formed 
the Nagle Dam and Midmar Dam 
clubs, which produced Mbanjwa and 
his friend Loveday Zondi, who came 
third in the 2005 Dusi. Mbanjwa said 
he was eternally indebted to Lem-
bethe and dedicated his victory to his 
memory.

Both paddlers have since relocated 
to Gauteng and have teamed up with 
an Ekurhuleni-based canoeing club. 
They, too, are determined to produce 
their own super paddlers and when 
time allows they impart their skills to 
young canoe enthusiasts in the area.

How old are you?
I am 24 years old.

How do you earn your living?
I am a professional canoeist and I 
have companies that support me with 
almost everything I need.

Where did you grow up?
I was born in the Valley of a Thou-
sand Hills in KwaZulu-Natal. My 
upbringing was completely rural 
with very little money for food and 
other necessities. 

Which primary school did you 
attend?
Phangindawo Primary School in the 
village of KwaNyavu between Pieter-
maritzburg and Durban.

And which secondary school?
Masijabule High School where I did 
grade eight to 12. It is in the same vil-
lage as the primary school.

Tertiary?
I attended the University of Johan-
nesburg for one year to do sport 
management.

Did you have a favourite teacher?
Miss Ndlovu, who taught English in 
grade 11 and 12.

Why were you so fond of her?
She was very active and very friendly, 
which made things easy for learners 
to approach her if they had difficulties 
or were left behind.

How did she influence you?
The fact that she knew her subject well 
influenced me to do everything I liked 
with similar passion. She loved the 
fact that I was involved in canoeing, 
which was a new thing in our village.

Do you still have contact with her?
Although I don’t see her often I do 
make time to see her and talk with her 
when I am home. 

What were your favourite subjects 
and why?
Maths and English, because the teach-
ers who taught them were passionate.

From your point of view, what are 
the qualities of a good teacher?
Firstly, I think a good teacher must 
know his or her subject very well and 
must believe that his or her learners 
can excel. A good teacher must also be 
confident, because that confidence is 
reflected in his or her learners. A good 
teacher must not treat all the learners 
in the same way, because they do not 
have the same capabilities — some 
learn fast, others are slow. 

What message do you have for 
teachers in South Africa?
To all the teachers out there, I would 
like to say keep up all the good work. 
Without you guys this country would 
go backward.

Michael Mbanjwa

All oars
Dusi winner Michael Mbanjwa. Photograph: Oupa Nkosi

Gary Robertson
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I
n 1953 there was a polio scare in 
South Africa. Schools, swimming 
pools and movie houses through-
out the country were closed for an 
extended period. There was no cure. 

There was no vaccine. And no one was sure 
how the disease was spread. 

I was a teenager in grade 11 at the time. 
For me, polio was something out there that 
had nothing to do with me. But my mother 
was eaten up with anxiety and packed me 
off to her sister in Groot Marico in the 
North West. There I swam dreamily every 
day with the dragonflies in a school pool 
no one was using. I whooped for joy each 
time an extension to school closures was 
announced on radio. 

Similarly, I get the impression that for the 
teenager of today HIV is not “a big issue” 
either. 

Having fun, experimenting and explor-
ing is what being a teenager is about. Some 
adults argue that HIV-infected teenagers 
get what they deserve, but we have to take 
into account that they lack life experience. 
Furthermore, neuro-scientists warn us that 
the adolescent brain is still developing, 
which makes it difficult for them to exer-
cise emotional control or think effectively 
in abstract terms.

We tackled this reality recently at a work-
shop that took place at Emshukantambo 
Secondary in Soweto.  A group of 18 learn-
ers participated. We sat in a circle and intro-
duced ourselves.

I did not want to talk at the learners, but I 
wanted to allow each participant to express 
their thoughts and feelings instead. In the 
first round, we spoke about the positive 
aspects of being a teenager. They mentioned 
that it was a period where they had to make 
choices that would affect their future lives. 
For many, adolescence was a period of 
greater freedom, and a time of exploration 
and experimentation.

Next, they talked about their views on 
HIV/Aids. Generally, they spoke about liv-
ing positively. Many of them “preached” 
abstinence. A few spoke about people they 
knew who had HIV/Aids and the support 
they needed. One of the last speakers chal-
lenged the group. If they were all doing the 
right things, how did it come about that the 
HIV infection rate was so astronomically 
high among teenagers? There was a titter of 
recognition. He had hit a nerve. And we had 
come full circle. 

We then moved into the second stage of 
the workshop. Here the learners left their 
seats and joined hands to simulate two dif-
ferent patterns of sexual behaviour. These 
patterns are illustrated as computer models 
in the book The Invisible Cure, written by 
Helen Epstein. 

Epstein spoke to countless people about 
their sexual practices in order to find out 
why the HIV infection rate in the East and 
Southern Africa was rampant while in 
places such as the United States, Europe 
and Western Africa, it was as low as 1%. 

The two models are fairly easy to follow: 
• You need nine girls and nine boys.  
• In the illustrations (Serial Monogamy 

and Concurrency) the squares represent 
males and the circles, females. 

• In order to simulate “serial monog-
amy”, the girls and boys hold hands in pairs. 

In this model, partners stay together for a 
fairly lengthy period and relationships out-
side of this bond are frowned upon. Divorce 
often intervenes and this entails abandon-
ing one partner for another. 

• For the second pattern, concurrency, 
insert the numbers one to nine in the 
squares for boys and one to nine in the cir-
cles for girls. Then call out one person at 
a time to join the network of participants.  
They all hold hands, but where someone has 
a number of partners, the extra partners can 
hold on to a shoulder instead. For instance, 
boy number two has four girlfriends so two 
of them can hold on to his shoulders while 
the other two hold hands with him. 

During this activity the group becomes 
aware of the impact of the two patterns. 

Ensure that the learners get to see copies 
of the two patterns of behavior (illustrated 
on this page). Point out that four girls and 
four boys remain faithful in the concurrency 
pattern, but this will not protect them from 
infection. The entire network of partners 
will be infected. 

Also emphasise that, in the concurrency 
pattern, new infections occur on an ongo-
ing basis as the virus moves through the 
whole network. A newly infected person is 
highly infectious. This is because the anti-
bodies have not yet had time to fight the 

HIV viruses that are rapidly multiplying in 
the bloodstream. 

Someone who has had the virus for a 
number of years is less infectious and this 
means serial monogamy offers greater pro-
tection from the virus than concurrency. 
The virus is also limited to two people only 
and is less likely to spread further.

Learners returned to the circle formation 
for a feedback session where each partici-
pant was again given a chance to speak. 

It became apparent that the Emshukan-
tambo Secondary group had shifted from 
their earlier position. They were incorpo-
rating the new information or insights into 
their personal observations. They began 
to look at the behaviour of their own age 
group from the outside. One boy stated 
that young people were “having fun” and 
following the “modern” patterns of sexual 
behaviour without considering the risk of 
HIV infection. One girl observed that if you 
became infected, you would not know who 
had infected you. 

I have worked on HIV programmes 
in several schools in the past. I feel sure 
that this group of grade 11 learners will 
generate ideas that will have an impact on 
their peers. 

Joan Dommisse is an HIV/Aids educator
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isiNdebele

IsiNdebele
Esitsengileko
 Yikhosi etlolwe ngeenhloko 

namatheksti ahlukahlukeneko 
aqale zoke iindingo neempilo 
zabafundi nabotjhere ebujameni 
obujayelekileko 
nobungakajayeleki. 

 Ihlelo lelimi lizele ngelwazi; 
iinkhekhe zekulumo zihlathululwe 
ngokuzeleko.

 Kuvezwe neempendulo ezilindelwe 
ebafundini.

Siswati

Imphophoma 
yeSiswati
 Lelibhuku lisebentisa indlela 

yekuchumana kantsi futsi limiselwe 
engcikitsini – lulwimi lufundziswa 
ngendlela lelula.

 Tonkhe tinkhombandlela 
tekuhlola tisetjentisiwe kantsi futsi 
nemarubhriki afake ekhatsi 
imisebenti leminyenti.

 Libhuku lebafundzi/bothishela 
lelihambisana nekharikhulamu 
lebuyeketiwe leliphindze futsi 
licukatse tingcikitsi letisematseni, 
libe lifundzisa Siswati.

ebafundini.

Imphophoma 

isiNdebele
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Making HIV/Aids 
an issue
We need to understand the teenager’s point of view, writes Joan Dommisse

Source: J&J DOMISSE  Graphic: JOHN McCANN

“Invisible cure” 
Teaching monogamous partnerships to prevent HIV infection 

Girls Boys

“Invisible cure” 
Teaching monogamous partnerships to prevent HIV infection 

Boys To first demonstrate how monogomous relationships
work nine pairs of boys and girls need to hold hands

To demonstrate how the second
relationship pattern, concurrency,
will lead to most in the group
becoming infected, number the
circles and squares from one to
nine for girls and boys

   This helps to explain the “serial monogamy” model in which couples stay
    together for a long period of time
   It is pointed out that sexual infidelity in relationships is widely frowned upon

   One child at a time, build a more informal network to show how each in the
   group is connected to others by an unfaithful partner

   If divorce intervenes the couple will separate and the partners might remarry
   “Serial monogamy” means being married more than once, but to one person
   at a time — monogamy implies being married to one person during one’s life

Mutually committed couples

Concurrency

BoyGirl Girl GirlGirl

21
2

4
3

UninfectedInfected

Faithful partners can become HIV positive

7 8

3

4 5

5

34 2

6

9 92

6

1

1

8

7

group couple

   In the above example boy number two has four girlfriends, but the two girls
   faithful to him can still become HIV positive
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Thabo Mohlala

T
eto  High School  in 
Thabong near Welkom 
in the Free State was 
one of nine schools rec-
ognised by the national 

department of education for “dem-
onstrating sustained improvement 
in learner achievement in grade 12” 
for three consecutive years. 

A further 36 schools were hon-
oured by the department at its 
annual “Most Improved School 
Awards” in categories including 
mathematics, improvement in 
home language and English second- 
language teaching as well as the 
exclusive 100 Club for top maths 
and science schools. 

Teto High School produced 129 
passes and 53 university endorse-
ments in the 2007 matric examina-
tion. The 2007 pass rate of 90% was 
up from 74% the previous year.

The school is part of the educa-
tion department’s Dinaledi project. 
It receives special support from the 
department to improve the number 

and level of performance of learners 
in maths and science.

The principal of Teto High, Mpolai 
Mchunu, who has been at the school 
for 20 years, attributed its success to 

Teto High in the Free 
State scoops award 
for improved matric 
pass rate

Schools





 


 



             
   

 




 





 



 























discipline, hard work and unity of 
purpose among teaching staff.

“The reason we excelled is because 
we try to be on top of our game by 
being innovative and setting our-

selves clear objectives and tar-
gets. It has been our norm that all 
grade 12 learners should use every 
available opportunity to do school 
work. These include studying dur-

ing weekends, school holidays and 
using morning and afternoon study 
sessions,” said Mchunu. 

The school’s strategy is to focus on 
grade 10 and 11 so that by the time 
learners reach matric they are used 
to coping with the workload. “Our 
teachers also make sure they fin-
ish their syllabus at least before the 
winter break so that the second half 
of the year is dedicated to revision 
and to attend to other problematic 
areas,” Mchunu said. 

She said the school enlists sup-
port from learning facilitators, 
who provide specialist support 
and coaching to subject teachers. 
“These people are knowledgeable 
and are a rich resource that we 
decided to tap and this is yielding 
positive results.”

Because of the widespread pov-
erty in the nearby informal settle-
ment, most learners battle to keep 
up with their academic work or to 
buy school uniforms. To help them 
overcome these challenges, each 
teacher adopts a learner for one 
year. “During this period learn-
ers would be coached and assisted 
with school-related work and 
be given general life skills,” said 
Mchunu. 

The school won a R25 000 cash 
prize plus a year’s subscription to 
School Management and Leadership.

The winners 

Winners of the 2007 Most Improved 
Schools Awards in three categories:

Excellence in Mathematics
l  St John’s College, Mthata, 

Eastern Cape
l  Pretoria High for Girls, Pretoria, 

Gauteng
l  Jeppe High School for Girls, 

Johannesburg, Gauteng
l  Makgetse High, Hammanskraal, 

Gauteng
l  Kingsway High, Amanzimtoti in 

KwaZulu-Natal
l  Pinetown Girls’ High, Pinetown, 

KwaZulu-Natal
l  Stanger Manor High, 

Kwadukuza, KwaZulu-Natal
l  Raisethorpe, Pietermaritzburg, 

KwaZulu-Natal
l  Mbilwi Secondary School, Sibasa, 

Limpopo
l South Peninsula High School

Consistent Improvement
l  Excelsior Secondary, Mthatha, 

Eastern Cape

l Teto High, Welkom, Free State
l  Hoërskool Monument, 

Krugersdorp, Gauteng
l  Bizamali Secondary,  

KwaZulu-Natal
l  Motsheudi Secondary, 

Polokwane, Limpopo
l  Mambane School, Sibayeni, 

Mpumalanga
l  Hoërskool Noord Kaap, 

Kimberley, Northern Cape
l  Bafokeng Secondary, 

Rustenburg, North West
l  Malibu Secondary, Blue Down, 

Western Cape

Outstanding Improvement in 
Home Language and English 
2nd Language
English 1st Language
Hoërskool Vorentoe, 
Johannesburg, Gauteng 
English 2nd Language
Mqhawe High, Durban, KwaZulu-
Natal
Afrikaans
Schoonspruit Secondary, 

Malmesbury, Western Cape Town
isiNdebele
Senzangakhona Secondary, 
Kwamhlanga, KwaZulu-Natal
isiXhosa
Dalindyebo Senior Secondary, 
Mthatha, Eastern Cape
isiZulu
Umlazi Comtech School, Umlazi, 
KwaZulu-Natal
Sepedi
Bokgoni Technical Secondary, 
Atteridgeville, Gauteng
Sesotho
Clocolan High, Clocolan,  
Free State 
Setswana
President Mangope Technical High, 
Rustenburg, North West
Siswati 
Mambane Secondary, Sibayeni, 
Mpumalanga
Tshivenda
Khwevha High, Limpopo
Xitsonga
Jim Chavani High, Malamulele, 
Limpopo
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T
he Early Childhood Devel-
opment (ECD) sector plans 
to capitalise on the current 
political goodwill towards the 
learning and development of 

young children.
Hundreds of ECD practitioners recently 

converged at Hebron Haven, a conference 
facility in Howick, KwaZulu-Natal, to share 
ideas on how to ratchet up support for the 
ECD sector. 

One of the conference organisers, Derek 
Pienaar, said while the sector is pleased 
that “ECD now has a major presence in the 
minds of leadership at both a political and 
a government level” what was needed was 
to translate this commitment into action. 

During its conference in Polokwane last 
year, the ANC adopted resolution 29 which 
“makes a commitment to developing a com-
prehensive strategy for ECD”. 

In his state of the nation address, Presi-
dent Thabo Mbeki also made mention of 
ECD as one of government’s priority areas, 
called Apex. Mbeki said the state would 
“massively speed up implementation of 
ECD programmes” and “would expand the 
number of trained staff and double the 
number of sites and child beneficiaries by 
the end of 2009”. 

Finance Minister Trevor Manuel also 
announced in his budget speech in Febru-
ary that the number of sites providing ECD 

Despite early childhood development’s prominence in policy circles, there 
remain challenges for its implementation, writes Thabo Mohlala 

News

The inaugural Sasol Excellence Awards 
in Maths and Science recognised the 
schools, educators and learners from 

10 schools in the Fezile Dabi district in the 
Northern Free State.

The schools were part of 2007 Sasol-
Maths Centre Schools Development Pro-
gramme, which is a joint initiative between 
Sasol and the Maths Centre, an NGO.

Six awards were presented in three cat-
egories: leading educator, leading learner 
and leading school. 

Leading educators were Moses Them-
belani Guma and Daniel Lobelo Pule. The 
leading schools were Nomsa High School 
for maths and Bernard Molokoane for sci-
ence. The leading learners were Meshack 
Ndeze, Jonas Meletse, Nkulekeko Hlope, 
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Sepedi

Mothopo 
 Dikgopolo le mareo di hlalošitšwe 

gabotse. Mananeotshwaiwa le 
dimemorantamo di filwe 
mešongwaneng ka moka.

 Sengwalwa se na le maitemogelo a a 
fapafapanego a go ithuta le 
mošongwana yeo e ka thušago baithuti 
ka mehuta ye e fapanego.

 Mešomo ya go ithuta le ya go ela e tla 
thuša baithuti go 
fihlelela magato 
ao a fapanego 
a tharano.

Tshivenda

Lupfumo 
lwa Tshivenda
 Khoso yo sedzuluswaho i tutuwedzaho 

vhagudi u guda hu mvumvusaho u 
bveledza vhumuthu vhu re na fulufhelo 
kha vhupo vhu re na thusedzo ya 
zwigwada. 

 Manwalwa o bveledzwaho nga 
vhanwali u bva kha midiamu dzo 
fhambanaho a re 
na thumano 
na matshilo a 
duvha na 
duvha. 

Xitsonga

Gongomela 
ya Xitsonga
 Eka buku leyi ku dyondzisiwa ririmi hi 

ndlela yo pfanganyisa vutshila byo 
yingisela, vulavula, hlaya, langutisa na 
ku tsala. 
    Ku dyondzisiwa na ku tsariwa tinxaka 

to hambana ta switshuriwa. 
 Ku dyondzisiwa ntivoririmi hi ku 

tirhisa switshuriwa na ku endla 
leswaku vadyondzi va vumba 

swivulwa na tindzimana.

vhanwali u bva kha midiamu dzo 
fhambanaho a re 
na thumano 
na matshilo a 
duvha na 

Xitsonga

Gongomela 

Mešomo ya go ithuta le ya go ela e tla 
thuša baithuti go 
fihlelela magato 
ao a fapanego 
a tharano.

Tshivenda

Lupfumo 
lwa Tshivenda

Mothopo 
Dikgopolo le mareo di hlalošitšwe 
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will grow from 487 525 to 700 000, benefit-
ing 600 000 more children.

Minister of Education Naledi Pandor 
has also commissioned inquiries to estab-
lish why secondary school phase learners 
continue to perform badly. And the out-
comes point to a weak foundation phase of 
education. 

Pienaar said early child development 
is crucial as it is about nurturing children 
into becoming active and valuable citizens. 
He said although it is difficult to prove the 
worth of investing in early development 
of children, “this investment is vital to the 
future of our society”. 

“How we work with very young children, 
how they play, what they experience, their 
health, how they relate to parents and care-
givers and even what they eat will set them 
up for success or failure. This determines 
how responsible and productive they will 

be as citizens.”
He said the conference also wanted to 

clarify the term ECD because people both 
in and outside the sector attach different 
meanings to it. “We need to use language 
that does not mystify the issue. ECD sounds 
too sophisticated and this works against 
children. We need to enable parents to have 
the confidence to use available techniques 
in a way that enhances the development of 
their children,” said Pienaar.

Pienaar said the challenge is to get all the 
tiers of government, including parents, to 
have a uniform understanding and how to 
secure the future of the children. Otherwise 
“nothing will change — regardless of how 
good government policy is”. 

He also highlighted the problem of locat-
ing funding within the existing budgets of 
the three levels of government. 

Instead he called for a situation where 
funds for ECD could be ring fenced because 
this gets “mixed up” or even “lost” as it is  
shared with other competing functions.

He said the sector would capital-
ise on the current prevailing positive 
mood to do serious advocacy work. To 
achieve this, they would be working 
closely with business and also engage top 
level branding agency “to help develop 
a strategy and craft messages that will 
convey the right messages to the targeted 
people”. 

We need to enable 
parents to have the 
confidence to use 
available techniques in 
a way that enhances the 
development of their 
children

Visit the fair and give a hoot

Sharanjeet Shan, chief executive officer 
of Sasol’s Maths Centre and Johan 
Furter, managing director of Sasol 
Infrachem, at the Sasol Maths and 
Science Excellence Awards.

Sasol rewards 
excellence

The sixth annual Sasol Birds and 
Birding Fair will be held at the Johan-
nesburg Zoo on May 3 and 4.

A joint initiative between BirdLife South 
Africa, Africa Birds and Birding Magazine 
and the Johannesburg Zoo, sponsored by 
Sasol, it has become an established event 
on the birding enthusiast calendar.

“In recent years bird-watching has grown 
significantly as an outdoor pastime both 
globally and especially in South Africa” 

says Professor Gerhard Verdoorn, BirdLife 
SA’s Executive Director.

“We believe it’s because there is an 
increasing awareness of environmental 
issues. 

“A better understanding of the environ-
ment means a better understanding of the 
conservation needs of birds.” 

Visitors to the fair can expect to find out 
everything about the spotted owl — this 
year’s bird of the year — along with the owl 

species generally. 
The fair’s outdoor exhibition will also 

showcase the latest gizmos and gadgets for 
bird-watching, the best Avitourism spots, 
free birding talks, birding photography 
talks, guided tours through the Zoo, bird 
art exhibition, activities for children and a 
demonstration on how to build your own 
owl box.

For more information  go to the website
www.birdlife.org.za 

Dieketseng Mamseli, Martha Mpondo, 
John Mokoena, Dimakatso Masita, Betty 
Telane and Merriam Cholota.

A teacher development programme has 
allowed 30 teachers to study for the BEd 
degree at the Nelson Mandela Metropoli-
tan University. 

So far a total of 73 teachers and 6 700 
learners have benefited from the initiative. 

Educators won laptops with software 
worth R7 000, grade 12 learners received 
R15 000 bursaries towards tertiary educa-
tion. Grade eight to 11 learners will be taken 
on a Sasol Careers visit, tour the Sci-Bono 
Discovery Centre and the Cradle of Human-
kind. Schools won R10 000 for infrastruc-
ture development or two computers with 
Internet connectivity. —Thabo Mohlala
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New technology can make life a lot easier for teachers in rural schools, writes Thabo Mohlala

Technology

C
onvenient, portable, 
user-friendly and cost-
effective. These quali-
ties of podcasting have 
created true believers 

in an educational and technological 
tool poised to take e-learning to new 
heights. 

But just what is it, how important 
is it to education, how does it oper-
ate and what is required for one to 
use it? 

The Teacher spoke to international 
expert Duncan Kemp during his 
recent visit to South Africa.

What is podcasting?
Podcasting is one of those things that 
have really taken off over the past two 
or three years.  Education is looking 
at  [podcasting] as a way of reaching 
out to learners and of involving them 
in the digital world. It is a very simple 
way for them to package education in 
bite sizes that can be viewed on a com-
puter or a cellphone or even an ipod. 

Why do you think it is impor-
tant to education?
I think we need it because it is part of 
the world we are living in. Sometimes 
it is not easy for people to study. They 
are studying because they want to 
better themselves, but they are work-
ing and don’t have time to go to lec-

tures or to attend school.
So what podcasting can do, is to 

provide them with access to learn-
ing inbetween jobs or during the 
time they can set aside to 
study.

How will this work 
in the context 
of South Africa 
where the 
majority 
of schools 
a r e 
l o c a t e d 
with in  poor 
communities?
P o d c a s t i n g 
could really 
help in rural 
s c h o o l s 
b e c a u s e 
when you 
teach out 
there you 
can’t always 
be a master 
of everything. 
But you have 
teachers else-
where who 
specialise or 
are really good in 
history, maths or literacy 
and all those sorts of sub-

jects. So these teachers can share their 
great examples of lessons, so that a 
teacher who is out in a rural school 
can work through the medium of 

podcasting with 
teachers in 

another 
s c h o o l 
that has 

better funding or more teachers. 
We are looking at podcasting in 

South Africa as a tool for teachers to 
spread the good news and good ideas 
about teaching. A teacher out there 
can log on and see what other people 
are doing in another school and con-
nect with them. It can get very lonely 
if you are just doing it on your own.

How do you motivate a teacher 
whose school lacks resources 
and has resigned him or herself 
to the fact that there is no way 
they can access it?
Technology is for everybody. It is 
not just for the privileged few. And 
we are seeing more and more tech-
nology getting into people’s hands.  
In South Africa everybody seems to 
have a cellphone. It is not just for 
the small elite, whereas in other 
countries that is not the case. 

I think this is illustrative of the 
fact that technology does work its 
way down; everybody gets access to 
it somehow. It becomes the duty of 
those who are controlling and build-
ing the education system to ensure 
it is not an elitist facility. This is 
where companies such as Apple 
come in to help them support and 
develop technologies that can be 
used throughout. 

But I’d say to all teachers out there 

that technology is not elitist.
Technology is something that chil-

dren respond to well, they master it 
so quickly and you don’t have to be 
privileged to understand how tech-
nology works.

Inside every child is creativity 
yearning to come out and digital 
technology really helps to do that. 
That can be the spark that changes 
their view of education.

Duncan Kemp is Apple’s education 
business development manager for 
Central Europe, Middle East and 
Africa. He recently made a presenta-
tion in South Africa on the significance 
of podcasting to education 

Watch the Learning Channel’s Tech 
Time on Wednesday April 16 at 
10.30am for Thabo Mohlala’s full 
interview with Duncan Kemp.
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I
read elsewhere in this edition 
that the national department  
of education has revised its 
priorities and has moved 
Thutong beyond being pre-

dominantly a supplier of teaching 
resources (see page 2). 

The revised Thutong is another 
example of how the internet is 
increasingly offering both resources 
and support mechanisms to the edu-
cation community. If ever there is a 
time when connecting your school 
to the internet makes good sense 
then the time has come. 

Thutong will also offer communi-
cation tools and wants to encourage 
the creation of online collaborative 
spaces that support teachers. 

The new portal will incorporate 
online “learning spaces” that con-
tain blog facilities and forums. It 
offers a subscription service to rel-
evant subject-focused newsletters. 

Should the portal attract a vibrant 

There are many options available for 
schools to gain internet access, writes 
Andrew Moore

Technology

Finally, A Solution to Foul Odours, Flies and Over�owing 
Pits, in an Ecologically Friendly Way!

A MONTHLY DOSE OF PIT SOLVE ELIMINATES FOUL ODOURS
AND REDUCES LEVELS OF PIT LATRINES AND VIP’s 

by average 20cm each month! 

It’s Easy To Use too!
SIMPLY add the contents of the 200 gram tub to 5 litres of water and stir. Then pour the mixture into 
the pit.  Repeat the process through each seat and away you go!  Within 5 days, the smell disappears
and the level of the pit will start to drop dramatically...  This easy process is repeated each month, 
which ensures that foul smells, �ies and over�owing pits become a thing of the past!

All you need to do now is Take Action and Order

By fax: 0866 557 058, E mail: ecosmart@wol.co.za. Tel. or SMS 083 510 7296

Please stipulate number of tubs at R14.90 each (50 per box) + vat. Delivery - R60.00 per order
Please  supply full delivery details and Fax Number

CONFIRMATION OF YOUR ORDER AND DELIVERY DATE WILL BE RETURNED BY FAX..  

Pit Solve – Foul Odours and Over�ow are 
History! Help Protect The Environment

Ecosmart Industries (Pty) Ltd, P. O. Box 3049, Saxonwold. 2132

www.pitsolve.com
The Teacher Cape Town Tel: (021) 671-7944. Fax: (021) 683-1925. Durban Tel: (031) 702-1925 Fax: (031) 702-7056.
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Access to the internet opens up numerous teaching resources for a school. Photograph: Oupa Nkosi

Andrew Moore is a former teacher. 
He also has an MEd degree in  
computer-assisted education. He 
works for Neil Butcher and Associ-
ates, an education technology con-
sulting company that offers services 
in database design and materials 
development

community, then this tool could 
become an important place where 
teachers share, discuss and support 
one another. 

It is therefore disheartening when 
one hears that many schools still 
have no access. Some are either 
so remote they have yet to be con-
nected by a landline or in many 
cases thieves have removed the 
cables, leaving the nation’s next gen-
eration isolated. 

So what are the connectivity 
options available?

Landline connections
If you have a computer and a Tel-
kom telephone line then you can 
have access to the internet.
• Dial-Up via a modem. The 
device that connects you to the 
internet is called a modem. Its task 
is simply to translate analogue tel-
ephone signals to digital ones and 
vice versa. 

The modem can only transmit/
receive at 56 kilobits per second 
(KBps) however, so it is no speedy 
creature. Also, as your internet serv-
ice provider (ISP) will charge you 
according to the time you spend on 

the internet a modem connection 
is not cost-efficient if you, or your 
school, want to do some serious 
internet surfing. 

The modest modem and dial-up 
connection is still the preferred way 
to access the internet for people 
or organisations that simply want  
to download their e-mail. 

ISP rates vary but are in the region 
of R150 per month plus the cost of 
your Telkom telephone calls.
• ADSL . Asynchronous digital 
subscriber lines use your existing 
telephone line to piggyback data 
transfer with your normal telephone 
service. 

With this service you can both surf 
the web and use your telephone nor-
mally at the same time unlike a dial- 
up connection which allows you to 
do either one or the other. 

ADSL services also mean that 
you pay a set fee and your internet 
is always “on”. There are a number 
of ADSL packages differentiated by 
speed (384 KBps – 4MBps) and also 
the size of the cap. 

The cap is the limit to the amount 
of data you can download and var-
ies between one – 12 GB. ADSL is  
considered a broadband connection 
and costs considerably more than 
dial-up. 

For an ADSL connection with a 
3GB cap and a speed of 512kbps you 
are looking at R550 a month for the 
ISP subscription. Telkom will charge 
you R286 a month for its services 
making the total cost R836. 

As a school, you qualify for the 
Telkom e-rate, which halves Telkom 
component of these costs if you reg-
ister with them. 

Alternative connections
If you don’t have access to a landline 
then considers these options:
• 3G/HSDPA. High-speed down-
link packet access. No landline but 
you do have a 3G cellphone signal? 
This solution works both laptop and 

desktop computers for which you 
can buy a card/modem from your 
cellphone service provider to insert 
into the computer. 

Speed ranges from 384kbps to 1,8 
MBps and so is also considered a 
broadband connection. 
• iBurst. This connection is basi-
cally a radio connection. It uses 
antennas and radio frequencies 
to bring you high-speed mobile  
connectivity. 

The provision is that your school 
needs to be in an area that gets cov-
erage. There are numerous packages 
but one that offers you 3,5 GB of 
data is about R600 a month. Speeds 
are fast.
• GPRS connections. General 
packet radio services. For schools in 
remote areas where 3G and iBurst 
are not available there are also some 
companies that use cellphone GPRS 
connections to allow schools access 
to a phone line, fax and internet 
where no landline is present. 

One company, Molopo Telecoms, 
working from Lichtenburg in Mpu-
malanga, offers such a service for 
schools. It claims that its devices 
utilise the slower, but ubiquitous 
GPRS network to provide connectiv-
ity. Speeds of up to 110 KBps have 
been recorded.
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community, then this tool could 
become an important place where 
teachers share, discuss and support 
one another. 

It is therefore disheartening when 
one hears that many schools still 
have no access. Some are either 
so remote they have yet to be con-
nected by a landline or in many 
cases thieves have removed the 
cables, leaving the nation’s next gen-
eration isolated. 

So what are the connectivity 
options available?

Landline connections
If you have a computer and a Tel-
kom telephone line then you can 
have access to the internet.
• Dial-Up via a modem. The 
device that connects you to the 
internet is called a modem. Its task 
is simply to translate analogue tel-
ephone signals to digital ones and 
vice versa. 

The modem can only transmit/
receive at 56 kilobits per second 
(KBps) however, so it is no speedy 
creature. Also, as your internet serv-
ice provider (ISP) will charge you 
according to the time you spend on 

the internet a modem connection 
is not cost-efficient if you, or your 
school, want to do some serious 
internet surfing. 

The modest modem and dial-up 
connection is still the preferred way 
to access the internet for people 
or organisations that simply want  
to download their e-mail. 

ISP rates vary but are in the region 
of R150 per month plus the cost of 
your Telkom telephone calls.
• ADSL . Asynchronous digital 
subscriber lines use your existing 
telephone line to piggyback data 
transfer with your normal telephone 
service. 

With this service you can both surf 
the web and use your telephone nor-
mally at the same time unlike a dial- 
up connection which allows you to 
do either one or the other. 

ADSL services also mean that 
you pay a set fee and your internet 
is always “on”. There are a number 
of ADSL packages differentiated by 
speed (384 KBps – 4MBps) and also 
the size of the cap. 

The cap is the limit to the amount 
of data you can download and var-
ies between one – 12 GB. ADSL is  
considered a broadband connection 
and costs considerably more than 
dial-up. 

For an ADSL connection with a 
3GB cap and a speed of 512kbps you 
are looking at R550 a month for the 
ISP subscription. Telkom will charge 
you R286 a month for its services 
making the total cost R836. 

As a school, you qualify for the 
Telkom e-rate, which halves Telkom 
component of these costs if you reg-
ister with them. 

Alternative connections
If you don’t have access to a landline 
then considers these options:
• 3G/HSDPA. High-speed down-
link packet access. No landline but 
you do have a 3G cellphone signal? 
This solution works both laptop and 

desktop computers for which you 
can buy a card/modem from your 
cellphone service provider to insert 
into the computer. 

Speed ranges from 384kbps to 1,8 
MBps and so is also considered a 
broadband connection. 
• iBurst. This connection is basi-
cally a radio connection. It uses 
antennas and radio frequencies 
to bring you high-speed mobile  
connectivity. 

The provision is that your school 
needs to be in an area that gets cov-
erage. There are numerous packages 
but one that offers you 3,5 GB of 
data is about R600 a month. Speeds 
are fast.
• GPRS connections. General 
packet radio services. For schools in 
remote areas where 3G and iBurst 
are not available there are also some 
companies that use cellphone GPRS 
connections to allow schools access 
to a phone line, fax and internet 
where no landline is present. 

One company, Molopo Telecoms, 
working from Lichtenburg in Mpu-
malanga, offers such a service for 
schools. It claims that its devices 
utilise the slower, but ubiquitous 
GPRS network to provide connectiv-
ity. Speeds of up to 110 KBps have 
been recorded.
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A
t nightfall a long time 
ago, children would 
rush to the fire to enjoy 
its warmth and light.  
Each picking a com-

fortable spot, they would wait to be 
regaled with riveting folklore and 
anecdotes. 

The storyteller would almost 
 certainly be an elderly person with 
consummate narrative skills and 
rich in life experience. The audience 
would sit with rapt attention, occa-
sionally breaking into spontaneous 
belly laughter. 

The stories would evoke a range of 
emotions, from sheer bliss to palpa-
ble sadness, and they were impor-
tant platforms to convey moral or 
social messages, especially to the 
youngsters. 

But that was then.
Today television has usurped 

the role of the master storyteller. 
 Consequently, some people ques-
tion the relevance of this ancient 
art form. Is there a future for story-
telling? What role does storytelling 
have in our rapidly modernising and 
technology-driven society?

For storyteller Nomsa Mdlalose 
it has as much a place in modern 
society as it had in days gone by. 
 “Storytelling is here to stay. In fact, 
its future is bright. I do not believe in 
this notion that there is such a thing as 
an old story. Stories, even if from a long 
time ago, can still be told in a manner 
that relates to the current situation,” 
she says.

Mdlalose did not become a story-
teller by accident. Her father always 
had a story to share. They would be 
about simple, mundane issues, or seri-
ous, educational and traditional tales. 
Her early exposure launched Mdla-
lose into the world of the arts as she 
went on to explore other forms such 
as dance, singing and performance. 

Mdlalose developed into a well-
rounded artist, with storytelling rank-

ing high on her list of hobbies. That 
changed when she opened a storytell-
ing academy, Kwesukela, in Joburg. 
She also obtained a master’s degree in 
storytelling from East Tennessee State 
University in the United States.

the Teacher caught up with her 
at her version of today’s “fireside”, 
the Wits’ Writing Centre, which  
she heads. 

“Storytelling is one way in which 
people find meaning about who 
they are and where they come from. 
 Stories carry within them wisdom 
and knowledge,” says Mdlalose. 

“When I decided to do storytelling 
up to this level, it was because I 
realised and appreciated the power 
of words. Storytelling helped to 
develop my sense of self-worth and 
respect, and there is an element of 
sincerity in telling a story.” 

Mdlalose says storytelling is an effec-
tive teaching tool that can be used 
across the curriculum. For example, 
at a workshop for medical students 
recently, she advised the future doc-
tors to appreciate the value of listening 
to the stories told by their patients. “It 
helps the patients to heal, for they can 
let off their emotional steam and feel 
relieved,” she told them.

Mdlalose strongly believes the 
world can benefit immensely from 
storytelling, because it can help to 
unravel the many problems and 
challenges we face. 

“It can be used as a communica-
tion vehicle through which people 
can resolve their differences in a 
more mature and less confronta-
tional manner,” she says. 

“People have a narrow view of 
 storytelling and they think it is dying. 
The truth of the matter is that it is 
growing and is in great demand in 
this country and on the continent.” 
Mdalose says the enthusiastic audi-
ences she encounters at weekly per-
formances is a sign of its popularity.

Gcina Mhlope, whose name is syn-
onymous with this art form and who 
also underlined the importance of 
storytelling, was Mdlalose’s mentor 
and inspiration. Mhlope believes 
every one of us is a storyteller. 

“Every Monday people shares 
 stories at work about what hap-
pened yesterday and they talk about 
accidents or weddings that took 
place over the weekend. And that is 
the essence of storytelling. Stories 
are all around,” she says.

So what makes a good story and 
what are the techniques one can 
use to tell a good tale? 

“A good story is one that you feel 
passionate about. You must be con-
vinced that your story is worth tell-
ing,” says Mhlope. 

Mdlalose adds: “You must be able 
to grab your audience’s attention and 
this can be achieved through the mas-
tery of the language you use, creative 

use of facial expression, voice intona-
tion, singing and dancing.”

Smal Ndaba is a seasoned arts 
practitioner and co-founder of 
Sibikwa Theatre Company in 
Ekurhuleni, where he has been 
doing his bit for seven years. 

The centre holds storytelling 
 festivals every year, during which 
learners and teachers from sur-
rounding schools attend storytelling 
workshops conducted by seasoned 
storytellers, and write and share 
their own stories. The festival is 
used to unearth and nurture new 
talent, Ndaba says. 

“We value storytelling because 
today’s kids rely on television as a 
source of information and get mis-
led in the process,” he says. 

He believes it is not surprising that 
youths nowadays get themselves in 
all sorts of sticky situations. 

‘In the past our ancestors used to 
tell us stories that moulded us to be 
respectful and responsible people. 
The stories were not just for pur-
poses of entertainment, but also to 
help guide and teach us good social 
and moral values.” 

Ndaba is optimistic about the 
 festival and what it means for 
 storytelling. “Every year we attract 
an overwhelming number of entries 
from the school children. We are 
encouraged by their level of enthu-
siasm as well as their creativity,” he 

says, adding that they aim to compile 
and publish all the submitted stories.

One of the highlights of this year’s 
festival was a drama titled House of 
Zombies, which explored the theme 
of storytelling. Clara Vaughan, 
director of the play, says the drama 
explored the life of Tsonga sculptor 
Phillip Rikhotso. His sculptures are 
inspired by stories told by ancestors 
through her daughter, Alice. 

Rikhotso symbolises the pres-
ervation of his people’s oral tradi-
tion, but because of the complex-
ity and mystique surrounding his 
work, he is viewed negatively and 
accused of practicing witchcraft, 
says Vaughan. She explains that, 
although the play is set in the past, 
it tackles current issues. 

The large number of learners who 
came to watch the play bears testi-
mony to this. “It was good but scary 
at the same time. But I enjoyed it,” 
said one ecstatic learner as she left 
the theatre — proof that stories can 
be a means of speaking to learners 
about matters affecting their lives.

As Mdlalose says: “Storytelling has 
a role in every aspect of our lives and 
goes beyond entertainment. It encour-
ages group interaction, conflict resolu-
tion and the learning of different lan-
guages. Storytelling can transform a 
lecture or class [room] into a multicul-
tural space, where voices and imagina-
tions weave together.”

Thabo Mohlala
chats to three firm 
believers in stories

Features

A tale to tell: scenes from the House of Zombies, a drama exploring the theme of storytelling. Photographs: Shepherd Tozvireva
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I
nternational No Diet Day 
— yes there is such a day 
— is observed on May 6 every 
year.

If you are a serial dieter 
trying out a new miracle weight-loss 
potion or plan every month this is 

the day to reconsider your habit and 
what it does to your health.

Dr Tamlin Roberts, a general 
 practitioner from Johannesburg, 
says the problem with crash diets 
it that they put your lifestyle on 
hold temporarily. They don’t bring 
about the lasting changes that are 
necessary to control your weight at 
healthy levels.

“You don’t learn how to deal with 
challenges such as eating out in 

social settings, eating while travel-
ling or stress eating. Instead you 
merely postpone dealing with these 
situations.”

She adds you may indeed lose 
weight, but not for long.

“When the diet is over you are 
likely to revert to your real lifestyle 
and easily regain the weight. Even 
worse: the weight regained may 
make your body fatter, even if you 
go back to your old weight before 
dieting. This is because crash diets 
promote water and lean tissue mus-
cle loss. When you inevitably gain 
the weight back you don’t gain back 
the muscle you lost, you gain fat.”

Apart from the returning bulge, 
some diets can be dangerous. One 
high protein diet is reported to lead 
to the increased risk of heart disease, 
colon cancer, bad breath (halitosis) 
and constipation. Side effects could 
also include a lack of nutrients (vita-
mins and minerals), headaches and 
poor sleep.

But giving up dieting could be tough.
Pharmaceutical companies invest 

heavily in diet products, which are 
marketed widely through television 
commercials and various websites, 
all promising effortless weight loss 
within no time.

Women are the main consumers 
of diet products, often citing “no 
results” and ending up feeling worse 
about themselves than before.

This is why, according to research, 
diets are the leading cause of more eat-
ing disorders, reduced self-esteem and 
increased food or weight obsessions.

 If you are concerned about your 
weight and health and want to make 
some lasting changes, consider the 
following:

• start exercising;
• start eating regular small, 

healthy meals and snacks which 
inc lude  p lenty  o f  f ru i t  and 
 vegetables; and

• cut down on food and snacks 
with high fat and sugar content. 

Health
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Competition 
Learners can express their ideas about 
love and relationships in an essay 
competition run by the Southern 
African Sexual Health Association. 

The essay, written in English, 
must be 450 words long and tell 
a love story in keeping with the 
association’s theme this year: 
“Health, Pleasure and Respect”. 

Creative writers in grade 11 and 
12 can pitch their stories against 
the backdrop of change all around 
— in gender roles, families, media, 
technology, globalisation and in 
the dark shadow of the HIV/Aids 
pandemic. Learners are limited 
to one entry per person. The first 
prize is a laptop computer and the 
top 10 essays will be published on 
the association’s website (www.
sexualhealth.co.za).

The closing date for the 
competition is May 31. Essays can 
be faxed to 086 659 8382. Entrants 
must add their names, surnames, 
addresses and contact numbers on 
signed entry forms. 

Weight loss
from dieting
is temporary

Dieting can
lead to health
problems
such as heart
disease, cancer
and bad breath

Down with diets
Why eating is better for you Regular exercise

is of greater
benefit than
eating too little

It is healthier to
adjust eating habits
than to diet

Including fruit and
vegetables in meals
and cutting down
on fat and sugar
will yield sustainable
weight loss

and bad breath
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There are better options, reports Nosimilo Ndlovu
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A
s a book aimed at the 
youth, Katy of Sky Road 
hits the nail on the head.

Katy is a 15-year-old liv-
ing in the Cape Flats with 

her father, Hector, and her Aunt 
Rosie. When Katy was five her mother 
died, but she does not know the cir-
cumstances. Her two close friends, 
Melissa and Zekie, both smoke ciga-
rettes and, in Zekie’s case, also chrys-
tal meth. Zekie coughs a lot, but they 
believe it is just because he smokes too 
many cigarettes. 

Katy’s father is very protective, as, 
among other things, he is scared that 
she might start abusing drugs. Some-
times Katy thinks he is over-protective.

Katy is a ballroom dancer, as her 
mother was. Wesley, her dancing 
partner and a school prefect, has 
a crush on her and when she joins 
Ricardo, the new boy at school, in 
hip-hop dancing, he is very jealous. 
Katy enjoys the dancing and decides 
that hip-hop is more suited to her, as 
she feels that she is “dancing on her 

mother’s grave” by doing ballroom.
When Ricardo asks Katy to be his 

partner in a competition she is elated. 
She promises she will attend practise 
with him. But how will she get around 
her father? She starts lying to him 
because she knows that he will not 
give his consent. Ricardo tells her that 
she should be honest but, although she 
feels very bad about lying, she is too 
afraid of her father.

One day, while Katy is 
trying to hide the out-
fit she bought for the 
competition, she finds 
a bundle of letters that 
her mother wrote to 
Hector before she 
died. She reads the 
letters and discovers 
the truth about why 
her mother died.

M e a n w h i l e , 
Zekie becomes 
very ill and Hec-
tor begins to 
suspect that 
h e  s m o k e s 
chrystal meth. 
He starts coughing 
up blood and is admitted to hospital. 
Chrystal meth is a very big problem in 
Katy’s community — it is even sold at 
her school and, as Katy herself says, is 
“as easily available as bubblegum”.

Hector finds out about Katy prac-
tising hip-hop dancing with Ricardo 

and they have a huge row. Katy is 
grounded and is not allowed to go out 
with her friends.

Then Katy ends up in a difficult 
situation, which casts her old dancing 
partner Wesley in a different light. 

Written in the first person, Katy of 
Sky Road gives one an understand-
ing of the harmful effects of drugs 
and alcohol. It also portrays some of 
the difficulties teenagers can experi-

ence in their relationships with 
parents, friends 

and family in 
an environment 
that many South 

Afican children 
can identify with. 
N e v e r t h e l e s s , 

Katy of Sky Road is 
mostly fun to read, 
and keeps one’s 

attention. 
The book includes 

summaries, activities 
for learners and infor-
mation on various drug-
related helplines. 

Daniel Opperman is 
a grade eight learner at 

the Deutsche Internationale Schule 
Johannesburg

Katy of Sky Road was the winner in 
the English category in Maskew Miller 
Longman’s youth novel awards in 2007

Daniel Opperman reviews 
KATY OF SKY ROAD by Dianne Case 
and Yvonne Hart (Maskew Miller 
Longman, R74,95)

Books

Nosmilo Ndlovu reviews 
PRETTY SALMA by Nikki Daly 
(Tafelberg, R67,96)

Pretty Salma is about a young 
girl, Salma, and the lesson she 
learns as she goes shopping for 

her grandmother in town. Nikki Daly 
uses lovely pictures to support the 
text. In this way, the story comes alive 
as the reader travels with Salma 
on her event-
ful journey.

The paral-
lels between 
S a l m a  a n d 
the  c l a s s i c 
children’s tale 
Little Red Rid-
ing Hood are 
unmistakable. 
Interest ingly 
e n o u g h ,  t h e 
online bookshop, 
Amazon, which 
primarily markets 
to a North American audience, sells 
Pretty Salma, but with a subtitle: A 
Little Red Riding Hood Story from 
Africa. Comments on the book from 
readers suggest that readers like the 
multicultural twist to the traditional 
story. But one reader thought the 
manner in which the hustle and bus-
tle of the African town was presented 
was a bit scary.

But children, whom the story is 

aimed at, love the story as they love 
Red Riding Hood — scary bits and 
all. It is a great story for young learn-
ers, teaching them to listen and pay 
attention to adults who love them 
and explaining that there are conse-
quences if they don’t. These lesson 
have been taught to children over the 
years and continue to be valuable. 
The author uses a simple and uncom-

plicated way of tell-
ing the story, which 
makes it easy for 
kids to identify with 
the young char-
acter and allows 
them to learn 
through that.

Based on its 
creativity, sim-
plicity and les-
sons, this book 
can easily be 
used to inspire 
theatrical per-

formances for kids. A huge benefit is 
that it comes in other languages (Zulu, 
Xhosa and Afrikaans), which are well-
translated, with minor changes such 
as the sound of a barking dog and the 
sound of a drum, which seem to be 
differently understood in the different 
languages. But the story and its mean-
ing are translated very well.

Nosimilo Ndlovu is a reporter at the 
Mail & Guardian
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SPECIALISING IN:

● Curriculum Studies
● Education Management
● Community Education

Offered by Distance Learning 
with contact sessions

For more information visit 
www.brightsparkswanted.co.za

or call us on 021 446 7800

ARE YOU SWITCHED ON AND 
READY TO MAKE AN IMPACT? 

WE'RE LOOKING FOR SOUTH 
AFRICA'S MOST PROMISING 

GRADE 7 LEARNERS AND
BRIGHTEST MATRICULANTS. 

The Allan Gray Orbis Foundation is 
offering comprehensive scholarships to 
previously disadvantaged learners who 
are currently in Grade 7, to complete 
Grades 8-12 at selected leading private 
and government secondary schools from 
2009 onwards. The scholarship includes 
the full cost of tuition, boarding and 
several other allowances. Applicants 
must show exceptional ability and 
potential in Mathematics and English and 
must clearly demonstrate financial need.
Deadline: 30 May 2008

GRADE 7 LEARNERS
ALLAN GRAY SCHOLARS

MATRICULANTS
ALLAN GRAY FELLOWS

We offer full scholarships - with no 
contractual obligations - to matriculants 
intending to pursue undergraduate 
degrees in the fields of commerce, 
engineering and science (excluding 
medicine). Besides full financial support, 
successful applicants benefit from an 
entrepreneurship programme including 
extensive mentorship. To apply, start by 
completing an AARP test (Mathematics 
and English proficiency test) at your 
nearest testing centre.
Deadline: 19 May 2008

BRIGHT
SPARKS
WANTED.
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A
s  w i th  any  s e l f -
 respecting heritage 
site visit, it began with 
research and prepara-
tion. This was the easy 

part for me as a former teacher — but 
it was still armchair tourism.

It was when I tried gathering 
the extended family troops that 
things took a sho’t left. Suddenly 
niece Bilquees was unavailable, 
and the twins Riyad and Nasir 
were closeted in a room with Bill 
Gates’s new box. That left Leila, 
13 months, and me to explore the 
Castle of Good Hope together. 

So we wandered toward the much-
photographed main entrance, but 
via the unusual sideways approach 
of the imposing southern-most bas-
tion. Here under the shadow of the 
10m high hard slate walls, severe 
punishments such as hangings were 
performed. I tried to conjure up such 
hideous scenes of 350 years ago, but 
traffic sounds kept intruding. 

Proceeding into the Castle we 
found the visitors’ centre. The most 

helpful double-sided A3 maps that 
fold into a pocket are available in a 
range of foreign languages and are 
sold for next to nothing. Perhaps 
publishing in more indigenous 
 languages might help popularise the 
Castle more. 

Next we roamed up and down the 
plethora of twisting stairways within 
the Castle walls. Narrow and worn 
by history, these led to the provost 
cells, the charming bell tower made 
of little yellow bricks imported from 
Holland and ultimately to one of 
the fortified bastions of the Castle’s 
famous five points. One can walk 
the entire Castle perimeter (just less 

than 1km) on top of these ramparts, 
enjoying the view into the Castle as 
well as outside on to the city.

I was 11 when I first visited the 
Castle. I’d been looking forward 
to the squeals of delighted horror 
from the twins when we entered 
the dank, barrel-vaulted dungeon, 
but even though they weren’t with 
us, my education continued. Con-
trary to what I’d been told about 
this pitch-black space that one 
has to access down a claustropho-
bic corridor, it is not the dungeon. 
This Castle didn’t have one, despite 
it being called the donker gat (the 
dark hole). My helpful map told 

A visit to the Castle 
in Cape Town is 
well worth the 
effort, discovers 
Rob McLeod

me that this room in block E was a 
 gunpowder magazine until it was found 
to be too damp. 

Nearby was the real torture chamber, 
and it was no less chilling. I couldn’t help 
associating it with apartheid interroga-
tions and what is happening at Guan-
tanamo Bay, and found the space creepy 
and spiritually ugly. Unlike those who fell 
foul of the special branch, prisoners in 
the Castle’s dungeon and torture cham-
ber couldn’t be detained for longer than 
24 hours. I found the aged graffiti on the 
walls and doors poignant.

There is a wide experience of art, cul-
tural artefacts and militaria on offer in 
the several museum spaces in the Cas-
tle. The Fehr collection has a formidable 
array of Baines, Bowler, Angas and I’ons 
oil and watercolour paintings, oriental 
and Dutch ceramics and furniture. I was 
taken with an original ancient map of 
Monomotapa at the entrance to the vast 
upstairs banqueting room in the gover-
nor’s residence. 

While this all too often had the tired 
and moth-eaten feel of partial neglect and 
underfunding, not to mention the worry-
ing lack of climate control for these sensi-
tive objects, it was the Military Museum 

that surprised me. The variety of display 
techniques was absorbing and a good 
model of modern museum practice. Its 
standard was at entirely a different level 
from other exhibits. What stands out is 
the signage, which facilitates an enter-
taining and informative visit. 

Eurocentric and colonial as the Castle 
may be, there is something of great value 
here for even the most jaded or cynical 
of visitors. As I waited outside for my lift 
home there was one last history reflec-
tion for me. The granite kerb blocks on 
which I perched — indeed, which are 
found all over the city — were of the 
same ancient volcanic Malmesbury 
Intrusion rock that had been quarried 
for the Castle foundations.

The Castle is open from 9am to 4pm 
daily except public holidays. Entrance is 
R10. For guided tours call 021 787 1249 
or email xasteel@mweb.co.za. Book 
functions in the Castle on 021 787 1260. 
Book educational tours of or func-
tions in the William Fehr Collection 
on 021 464 1264. Wheelchair access is 
ground floor only. The key ceremony and 
the firing of the signal cannon is at 10am 
and noon on weekdays

Eurocentric and colonial as the Castle may be, there is something of great value here for even the most jaded or cynical of visitors
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S
ince its declaration as 
a World Heritage Site 
in 1999, the Cradle of 
Humankind has devel-
oped into one of South 

Africa’s top tourism attractions.
Before its global recognition, Sterk-

fontein Caves was a place of archaeo-
logical interest where, in 1947, Dr 
Robert Broom discovered Mrs Ples 
— the remains of australopithecus 
africanus and, up till then, the oldest 
hominid fossil remains discovered.

You could visit the caves, take a 
guided tour, drink a cup of tea and 
visit rudimentary exhibits. Now 
things are somewhat different. The 
caves are still there, of course, but the 
facilities are new and updated. The 
Cradle of Humankind has its own 
gateway a few kilometres away in the 
form of Maropeng, the huge tumulus 

— a recreation of an ancient burial 
mound — which attracts visitors from 
around the world.

Maropeng is a great adventure for 
anyone interested in the past. A sub-
terranean boat ride takes visitors to 
more than 2 500m2 of underground 
museum with fascinating interac-
tive exhibits and easy-to-understand 
information on the evolution of man.

It is not cheap, though. The cost of 
entrance is R80 for adults, R45 for 
children and R60 for pensioners.

The Cradle of Humankind covers the 
area around Kromdraai, where, apart 
from Sterkfontein Caves, there are a 
number of interesting things to see 
and do. The Wonder Cave, like its more 
famous cousin down the road, is more 
than 2,2-million years old. Indeed, this 
landscape, with its rolling dolomite 
hills, gives way to the Magaliesberg, 
dated at more than two billion years.

The Rhino and Lion Nature Reserve 
next door to the Wonder Cave stock 
not just rhino and lion, but cheetah, 

wild dog, tigers and snakes. Displays 
and feeding sessions give visitors the 
chance to learn about these species 
and interact with some of them.

The Magalies Meander takes visitors 
on a slow drive through stunning scen-
ery and picturesque settlements, dot-
ted with coffee shops, arts and curio 
centres, farm stalls, as well as guest 
houses, lodges and hotels.

The route takes visitors to the 
border of the Gauteng/North West 
provinces, taking in Hartbeespoort 

Dam before doubling back to the 
Cradle of Humankind.

For the adventurous there are can-
opy tours, 4X4 trails, abseiling, hiking 
routes, horse riding and even hot air 
ballooning. Culture vultures are also 
catered for with initiatives such as the 
Lesedi Cultural Village, where guests 
can learn about South Africa’s rain-
bow of ethnic communities from the 
San to the Zulu and Venda to Ostri-
San. There is a recreated village where 
visitors learn about the heritage of the 
Khoi-San and their unique rock art.

The Crocodile Ramble is another 
interesting tourism route bordering 
the Cradle of Humankind. Follow-
ing the path of the Crocodile River, 
the ramble is more than just a walk 
along the river (although this is one 
of its highlights). Along the route are 
curio shops, arts and crafts galleries, 
restaurants, pubs, antiques shops 
and some quaint guest houses and 
bed-and-breakfast establishments.

Many dismiss Gauteng as uninter-
esting, but the truth is that once you 
start to explore your own backyard 
as a tourist, rather than a native, you 
begin to discover things you did not 
know were there.

There are a wealth of things to see 
and do and you don’t have to be stink-
ing rich (most of what’s on offer is 
affordable) or into anthropology to 
enjoy it — just adventurous and filled 
with a bit of pioneering spirit. So get 
out there and start exploring.

This cradle rocks
Sterkfontein Caves 
are a must for 
anyone visiting 
Gauteng’s Cradle of 
Humankind, writes 
Sharon van Wyk

The 
lowdown
For information on Maropeng, the 
Cradle of Humankind, the Magalies 
Meander and Crocodile Ramble visit: 
www.maropeng.co.za;  
www.magaliesmeander.co.za or 
www.theramble.co.za.

Maropeng has a four-star hotel, 
but it is on the expensive side for 
the majority of South Africans. 
There’s a wealth of accommodation 
in the area, most of it much more 
affordable. Check out the websites 
above for the complete lowdown. 
As far as activities and attractions, 
I recommend a tree-top canopy 
tour exploring an indigenous forest 
high up in the Magalies mountains. 
Visit www.magaliescanopytour.
co.za for more info. Sterkfontein Caves, the site where Dr Robert Broom discovered the remains 

of Mrs Ples, one of the oldest hominid fossils. Photo: Sharon van Wyk



Distance Education Programmes

The University of Pretoria 
offers three distance education 
programmes to teachers who 
want to advance their careers:

ACE: Education Management •

ACE: Special Needs Education •

BEd (Hons) Education •
Management, Law and Policy 

We offer:

Excellent student support •

Fees covering all learning •
material – no hidden costs 

Exam centres and contact •
sessions throughout South 
Africa

Leading Mindswww.up.ac.za

All educators who would like to find out more about the University’s distance
programmes are invited to return this coupon to: PO Box 22041, Helderkruin, 
Roodepoort, 1733 or fax it to (011) 768-1248.  For further enquiries, you are 
welcome to contact Andries Pelser at tel: (011) 760-3608 or cell: 073 232 3173 
e-mail: edutel_upta@iafrica.com *www.edutel.co.za

Title: ................  Initials:  ....................  Surname ........................................................

Postal address:  ...........................................................................................................

......................................................................................................................................
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Tel no: (work):  ................................ (home)  ...............................................................

(cell) .............................................................................................................................

Programme in which you are interested in receiving further information:
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......................................................................................................................................
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Ours is the only University with the unique Open 
Learning System that lets you structure your 
studies to suit your personal circumstances. 
So you decide when you are ready to write 
exams.

As a student you will receive excellent support. 
We are constantly in touch through sms, phone 

and fax. We have annual contact sessions at 
various centres throughout the country and have 
more than 100 examination centres nationally.

There are no hidden costs in our fee structure. 
Your programme fees cover learning materials, 
textbooks, examination fees, stationery etc.

We also disburse student loans repayable in
very easy installments. 

The University of Pretoria is a world-class 
institution whose staff and students are often 
honoured for their academic achievements. 
Join this Faculty and you join the leaders in 
education.

KNOWLEDGE IS POWER



For that rainy day

25 

 April 2008 theTeacher

P
lanning has to be done for 
both the good times and 
the bad times.  

Provision for the more 
difficult times should 

take precedence. These include the 
untimely death of a breadwinner or 
spouse, permanent disability or pro-
longed illness.

Financial provision can be made 
for such eventualities by taking out 
appropriate insurance policies to 
cover the specific risks. 

The first type of risk policy to con-
sider is a funeral policy to provide 
cover for yourself and those depend-
ant on you. Funeral policies pay  
out benefits quickly so that funds 
are available in time to pay for 
funeral costs.

Beyond the funeral, the needs of 
the remaining dependents should 
be addressed. Will your loved ones 
be able to stay on in the same house, 
enjoy the same standard of living 
and will your children be able to 
continue the same standard of edu-
cation? Is there an up-to-date will 
and enough cash available to pay for 
possible debt and the costs involved  
in properly executing the provisions 
of the will? 

For most people life insurance 
remains the only affordable way 
to provide financial security in the 
event of death or disability. Dis-
ability usually leads to an increase 
in the cost of living, while income 
decreases. 

In the past it was sometimes not 
possible to buy a life policy because 
of a medical condition. 

However, life insurers have intro-
duced new policies to assist such 
people to access life cover.

These policies provide cover on a 
non-medical basis, which means no 
blood tests or medicals. 

Typically a short waiting period 
will apply, or the benefits are phased 
in over a number of years. An exam-
ple of this is a policy that provides 

life cover of up to R100 000 on a 
non-medical basis and has a waiting 
period of 12 months, after which it is 
a normal life policy, which can also 
be used as security. Be careful if a 
policy excludes cover for particular 
conditions, such as HIV/Aids.

Although the cost of treatment at 
state hospitals is affordable, or even 
free of charge, it is advisable to join 
a medical aid if at all possible, to 
ensure access to high-quality private 
sector health care.

After providing for the unex-
pected, financial planning should 
focus on cash accumulation and the 
building of wealth for the future. 
Avoid gambling and “get rich quick” 
schemes. If it sounds too good to be 
true, it is. Usually such schemes are 
illegal as well.

There are several safe vehicles 
available for savings and invest-
ments, such as bank accounts, insur-
ance policies and collective invest-

ment schemes (unit trusts).
A small amount invested each 

month to a policy or unit trust can 
eventually grow into a large sum  
over time. 

This is particularly true for retire-
ment savings. It is imperative that 
every person makes provision for 
retirement over and above normal 
retirement funds to which he/she 
might belong.

Put your financial plan in writing. 
Prioritise your short-, medium- and 

long-term financial goals, as well 
as the provisions you have made or 
have to make and set time frames 
for each. Synchronise your monthly 
budget with your financial plan.

Measure your progress regularly 
and take corrective action where 
necessary. Persevere by resisting 
the temptation to “let go again” and 
pick the fruits of financial security 
and peace of mind.

Make use of the services of a 
licenced financial adviser, who will 
give advice based on the results of a 
thorough financial needs analysis. 

Make sure that you understand 
the benefits, conditions and costs 
involved and only buy insurance 
and investment products from insti-
tutions registered as financial serv-
ice providers with the financial serv-
ices board.

Neels Steenkamp is from Assupol 
Life Financial Services

Everyone dreams about financial security, but unfortunately few do 
proper financial planning, writes Neels Steenkamp

Personal Finance

Persevere by 
resisting the 
temptation to let go 
again and pick the 
fruits of financial 
security and 
peace of mind

An adequate funeral policy will pay out benefits quickly to cover funeral costs.

Thabo Mohlala

Mindset Network, the educa-
tional channel transmitted 
on satellite TV, scooped this 

year’s Industry Innovators for Sys-
tem Development and Application 
award. 

The award gives recognition to 
exceptional contributions to the 
field of satellite communications 
by both public and private sector 
organisations.

The Society of Satellite Profes-
sional International (SSPI), a pro-
fessional global body that serves the 
satellite community, conferred the 
prestigious award. 

Accepting the award, Mindset 
Network’s chief executive officer Vis 
Naidoo said: “Satellite technology 
and access to broadband has been 
crucial to our success and we are 
delighted that our innovative edu-
cational approach has been recog-
nised by the world’s leading satellite 
professionals.” 

Mindset develops and distributes 
educational resources through the 
use of different technology plat-
forms. These include broadcast and 
datacast for use in the school, health 
and vocational sectors. The materi-
als are available in various forms 
such as video, print and computer-
based multimedia formats.

Presently more than 1 500 high 
schools and 1,5-million homes in 
South Africa and the neighbouring 
countries access Mindset Network’s 
content via satellite TV. 

Mindset’s content, equipment, 
training and support are free. 

Start-up kits for under-resourced 
schools include a TV set, satellite 
dish, decoder, video recorder and 
blank tapes. 

Audrey Mothupi, Liberty Life’s 
group executive, said: “We knew  
satellite-based education was a 
world first, but we were confident of 
success following long experiences 
with the Liberty Learning Channel. 

This award is wonderful, but the 
real measure of success is the differ-
ence Mindset is making to so many 
young lives.”

Libery is a partner of Minset.

SA satellite 
channel 
scoops award
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O
utcomes-based edu-
cation is in trouble in 
South Africa. While 
politicians continue 
to affirm its impor-

tance for the school curriculum, its 
worldwide architect, Willian Spady, 
declares that it was never imple-
mented in South Africa. According 
to Spady, what passes for OBE here 
has no relation to the true principles 
of OBE. 

Whether we call it transforma-
tional, radical or messed-up OBE, 
the first problem with the way in 
which the curriculum is interpreted 
by many teachers and implemented 
in most of our classrooms is that we 
seem to have lost sight of the essence 
of schooling, the promotion of knowl-
edge acquisition by children. 

I am talking about what the educa-
tionist Michael Young calls powerful 
knowledge, conceptual knowledge 
that takes children beyond their cir-
cumstances and gives them access 
to further study opportunities and 
a variety of meaningful work pos-
sibilities. This is the knowledge 
expressed in subject disciplines 
that have been under construction 
by humankind for at least the past 
5 000 years. In fact, the heart of South 
Africa’s national curriculum state-
ment for schools remains the knowl-
edge disciplines, not the myriad 
“OBE” devices that swarm around it.

These devices — such as the criti-
cal and developmental outcomes, 
contextualisation, indigenous knowl-
edge, human rights and so forth — are 
designed to make the curriculum more 
relevant to the lives of learners, to 
make knowledge more accessible and 
to ensure that knowledge is used for 
developmental purposes rather than 
for repression and domination. 

The problem is that, when these 
OBE devices are foregrounded to 
the extent that they obscure the sub-
ject discipline, they distract teachers 
and learners and hinder access to 
the powerful knowledge that is the 
birthright of all citizens. 

Take contextualisation, for exam-
ple. While it is a good thing to use 
real situations, like calculating the 
height of a tree or the area of a field, 
to introduce and apply trigonomet-
ric principles for rural learners, if 
they are to know enough trigonom-
etry to study for an engineering 
degree, they will need to focus on 
the concepts, equations and graphs 
that make up the discipline. If we 
keep to the trees and the fields, then 
we leave these children in their rural 
environment, denying them the only 
available route out of poverty. 

The very point of schooling is to 
take them beyond their personal 
experiences. In too many of our 
classrooms today we see grade seven 
children still drawing sticks and 

tematically, providing expositions 
of the concepts, definitions of the 
terms and symbols of the subject in 
question, worked examples of stand-
ard and non-standard problems, lots 
of graded exercises, and answers. 
There certainly are examples of bad 
textbooks in the country, but there 
are many good textbooks, and these 
provide the single most valuable 
teaching and learning resource. 

In the absence of textbooks children 
only see fragments of the curriculum, 
presented through standalone work-
sheets or isolated, short exercises 
written on the board. Not only should 
learners see and use textbooks every 
day in class, but they should be given 
the books to keep for the year so that 
they have access to the whole cur-
riculum in an integrated form, and 
to which they can continually refer 
throughout the year. 

Furthermore, the use of a textbook 
would greatly assist the teacher not 
only with daily lesson planning, but 
also to achieve curriculum coverage. 
The fact that South African teachers 
have such an aversion to the most 

important teaching and learning 
resource, when we have the money to 
buy books for every child, and indeed 
when most schools have at least some 
supplies of books, remains one of the 
most damaging aspects of post-apart-
heid education. South Africa, sadly, 
has turned its back on common prac-
tice around the world: teachers adopt-
ing a single text and allowing this to 
be at once their year plan, the source 
of their activities and their interpre-
tation of the curriculum. And, most 
importantly, a good textbook provides 
the most accessible source for learn-
ing those parts of the subject that are 
new to the teacher, or which he or she 
may have forgotten since her own 
school or college days. 

A third problem with OBE, as prac-
tised in South Africa, is that, in its quite 
correct desire to be seen to be doing 
something different from Bantu edu-
cation, the post-1994 government cre-
ated the impression that the new cur-
riculum was such a radical departure 
from anything that had gone before 
that it bore no relation to the knowl-
edge that had been taught before. 

Consequently, teachers came to 
understand that they could not 
teach OBE, in either its original 
Curriculum 2005 or the subsequent 
National Curriculum Statement (the 
revised curriculum) manifestations, 
without extensive training. This 
attitude remains deeply entrenched 
today: thus, the constant call from 
unions, teachers and academics 
alike is that implementation of the 
new curriculum is only possible with 
extensive support to teachers. 

I would not wish to trivialise the 
difficulties involved in dealing with 
large, often poorly resourced, classes 
and I do not want to suggest that 
many teachers do not require sub-
ject matter training. The point I am 
making, rather, is that a depend-
ency culture has developed in many 
South African schools. Indeed, 
teacher unions are resisting being 
held accountable for the perform-
ance of their learners until they have 
been adequately “developed” and 
“supported”. Certainly, everyone 
needs development and support, 
but the prevailing attitude reveals a 

OBE has contributed  
to teaching practices 
that are nothing 
short of national 
education suicide, 
writes Nick Taylor

Comment

Ways of learning: Children 
in a maths class (left) and 
children singing (far right).
Children should be writing 
every day in every lesson 
if they are to make real 
progress, and in far too 
many classes no writing 
occurs for a week or more. 
Photographs: Tracy Lee Stark
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stones in their books to do calcula-
tions such as 57x17, instead of using 
the standard algorithms, which are 
much faster and more accurate than 
counting sticks. 

Too many teachers seem to have a 
fear of abstraction, which is the very 
essence of powerful knowledge. 

A second and closely related prob-
lem with the way the curriculum is 
delivered in our classrooms is that 
the overwhelming majority of teach-
ers do not use textbooks to prepare 
lessons, and even fewer use them in 
their classes. For example, in a base-
line study in two rural districts we 
observed the grade three language 
and maths classes in 24 schools for 
three days. Although sufficient books 
were available for children to share or 
to have an individual copy in 70% of 
the schools, in 90% of language and 
mathematics classes little or no indi-
vidual reading by learners was seen. 

Somewhere early on in the intro-
duction of Curriculum 2005 teach-
ers got the idea that textbooks were 
somehow suspect and that idea 
has stuck, even in the most well 
resourced schools. The invention of 
writing remains the greatest human 
technological achievement and 
since its emergence about five mil-
lenia ago it has been the preeminent 
method for communicating knowl-
edge, across time and space. 

The aversion by South African 
educators to textbooks is a huge 
problem, because a good textbook 
contains, in a single source, a com-
prehensive study programme for the 
year: it lays the curriculum out sys-
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Writing is the right way to go

A study of a sample of seven primary schools 
within one municipal area illustrates how little 
writing is done in South African schools. This 
sample contains the full spectrum of schools, 
from one former model C school, through a 
spectrum of township schools to a very poor rural 
multi-grade school. 

While it is not necessarily fully representative of 
the population, anyone who has visited schools 
will recognise the patterns as being commonly 
encountered across the country. 

One aspect of the study was an analysis of 
the quantity and quality of writing undertaken 
in the grade three classes. This was done by 
counting the number of written exercises in 
the language workbooks of the best learner in 
each class: we counted both the total number of 
written exercises completed over the year, and 
categorised the exercises according to whether 
they consisted of single words, sentences, or 
paragraphs or longer. The average number of 
exercises completed per week ranged from less 
than one to more than seven, with a mean of 
three. Children should be writing every day in 
every lesson if they are to make real progress, 
and in far too many classes no writing occurs for a 
week or more. 

We were particularly interested in the number 
of extended passages written by children: 
these consist of stories, descriptions, expressive 
passages, or transactional writing such as letters. 

At grade three level 
extended passages should 
be at least one paragraph in 
length and preferably two 
or more. 

The reason why extended 
passages are so important 
is that, because they 
contain relatively complex 
thoughts, expressed 
through relatively complex 
grammatical structures, 
they are the primary vehicle 
for developing children’s 
cognitive processes. In 
our sample the average 
number of extended writing 
exercises ranged from one 
over the whole year to 1,5 
a week, with a mean across 
all seven schools of 0,5 a 
week. Learners should be 
undertaking at least one 
extended writing exercise a week. 

We investigate the relationship between 
performance on a grade three literacy test and 
the quantity and quality of writing we plotted 
the numbers of exercises and the test results by 
school of our seven school sample on the graph 
shown (above right).  

The graph indicates an apparent association 

between the number of extended passages 
written over the year and literacy achievement, 
while the association between achievement and 
total writing is less convincing. 

This pattern is consistent with the hypothesis 
that the development of literacy skills is 
propelled by extended writing exercises, rather 
than by increased numbers of low level writing 
activities. 

Source: N TAYLOR, JET EDUCATION  Graphic: JOHN McCANN
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deep-seated dependency on external 
assistance, a helplessness, debilita-
tion and abdication of responsibility.  

This dependency culture among 
schools and teachers is based on the 
myth that OBE is so significantly dif-
ferent to everything that went before 
that no teaching can take place until 
teachers have received extensive re-
training. The problem with this atti-
tude is that it is both impossible to 
re-train all teachers in the country 
on all aspects of the new curriculum 
and it is also unnecessary to do so. 

It is unnecessary because, as I have 
pointed out, the subject disciplines 
remain at the heart of the curricu-
lum. And the elements of this knowl-
edge are well laid out in good text-
books and are, therefore, accessible 
to all teachers. Once this realisation 
is made, teaching of at least a reason-
able quality lies within the reach of 
every teacher in any school with a set 
of basic resources. 

The first thing that such a newly 
enlightened teacher should reach for 

is a good textbook that covers the cur-
riculum statement requirements for 
each of the grade levels for which he 
or she is responsible. The next step is 
to spend half an hour every day after 
school preparing each lesson for the 
next day: preparation should include 
a clear outline of the concept to be 
studied, the way it is to be conveyed 
to children (discovery, exposition), 
attendant skills (algorithms, analytical 
techniques) for applying the concept, 
exercises for practising its applica-
tion and any appropriate assessment 
tasks. The teacher should plan to work 
through the entire textbook in this 
way during the course of the year. This 
would ensure curriculum coverage, at 
the level specified by the NCS. 

Once teachers have attempted 
to prepare lessons on specific top-
ics, using a good textbook, wres-
tling with more difficult topics 
themselves, working through the 
exercises and checking that their 
answers are correct and consulting 
other sources if necessary — includ-

ing other books, or colleagues — will 
the real gaps in their knowledge 
become apparent. There is no doubt 
that many teachers do have real 
problems with some topics, even 
after they have tried to solve these 
on their own, and they need help 
with these. But by this stage, if they 
follow the process outlined above, 
teachers will have taught themselves 
much of the stuff they might have 
had problems with and the task of 
in-service training becomes much 
more manageable. 

Instead of trying to do the impos-
sible and train teachers on every 
aspect of the curriculum, trainers 
will be able to focus on a limited 
number of difficult issues. Besides, 
once teachers have taken personal 
responsibility for the quality of their 
own teaching and for seeking help 
on specific issues that they have 
wrestled with in vain, they are much 
more likely to attend training ses-
sions and be open to and active in 
the pursuit of new learning.  

The fourth and final problem I 
see with current teaching practices 
in the majority of South African 
schools is that far too little writing 
is done by children. Writing is key to 
the development of literacy. When 
children are encouraged to write 
about what they have read and expe-
rienced, it not only advances their 
reading skills, but develops their 
cognitive processes as well — as 
they search for words and syntactic 
structures to describe their experi-
ences and express their feelings. 

The study of any subject — history, 
literature, mathematics — is essen-
tially about learning a specialised 
form of literacy, and any form of liter-
acy — from learning to read, to read-
ing to learn any subject — consists of 
performing a range of reading, writ-
ing and talking activities at the level of 
cognitive challenge appropriate to the 
grade. As learners encounter increas-
ingly complex vocabulary, grammati-
cal structures and ideas, all of which 
are best studied through written text, 
their language abilities develop and 
so do their cognitive capacities. This 
process is greatly reinforced if they 
write about their own feelings, obser-
vations and analyses of the topics they 
are studying. 

The acquisition of subject knowl-
edge is what empowers children to 
reach their full potential; for poor 
children this is the only route out of 
poverty. And yet too many schools 
are substantively failing to teach their 
learners this powerful knowledge. In 
particular, the disparaging attitude of 
most South Africans towards books — 
the principal carriers of subject knowl-
edge — and the inadequate quantities 
of reading and writing — the primary 
tools for developing such knowledge — 
undertaken in the majority of schools, 
is nothing short of educational suicide 
on a national scale. 

Nick Taylor is CEO of JET 
Education Services
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Any high school looking 

for a maths and science 
educator.

Phone: 078 510 8468.

Iam a female teacher at a pri-
mary school in Welkom in the 

Free State. I am looking for a 
transfer to Cape Town. 
Phone: 072 509 1537.

Iam a senior primary teacher 
from Taung in the North West. 

I am looking for a transfer to 
Klerksdorp or Orkney. I teach 
maths, economic and manage-
ment science and technology. 
Phone: 078 543 8783.

Iam a post level one primary 
school teacher in Mafikeng, 

North West. I am looking for a 
transfer to Limpopo, Gauteng 
or Mpumalanga. 
Phone: 083 710 9103.

Iam a female educator from 
Mafikeng who seeks a transfer 

to Rusenburg. I teach maths, 
technology and Afrikaans in the 
intermediate phase. 
Phone: 083 762 1869.

Iam a male intermediate edu-
cator in the Bochum area. I 

want a transfer to any of the fol-
lowing areas: Botlokwa, Matlala, 
Moletjie, Zebediela and Dikgale. 
Phone: 079 808 4730.

Iam looking for a transfer from 
Gauteng to the Western Cape. 

I would like to teach foundation 
or intermediate phase. My sub-
jects are English and Afrikaans. 
Phone me on 011 211 4309 or 
072 651 9369.

Iam a post level three educator 
looking for a transfer from 

North West to any other prov-
ince, but would prefer the West-
ern Cape. 
Phone: 083 246 1715

Iam looking for a transfer from 
the Eastern Cape to Gauteng. 

I teach in the intermediate and 
senior phases. 
Phone: 083 593 8070.

Iam a secondary school 
teacher. I teach English, life 

orientation and technology. 
I would like to transfer from 
Thohoyandou to Polokwane or 
Mokopane. 
Phone 082 448 4243.

Iam looking for a transfer from 
Limpopo to Mpumalanga 

or Gauteng. 
Phone me on 082 765 7115.

☎ 



Bradlows, keeps
you cooking!

You’re the Difference

Valid while stocks last.
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These offers may not be used in conjunction with any other promotion or price reduction. Terms and Conditions apply.

R4499
Total Payable: 7627
Interest Rate: 26%

Dep: 449.90 • 254 x 30

6-PLATE GAS STOVE

Totai 6-PLATE
GAS STOVE
• 6 Burner cooking surface

and electric oven
• Tempered glass lid for

added safety
• Storage compartment

below oven for added
convenience.

R2999
Total Payable: 5289
Interest Rate: 26%

Dep: 299.90 • 176 x 30

NO DEPOSIT

MONTHS

TO PAY30

Totai 3Kg Gas Cylinder

R299
Russell Hobbs Gas Heater

R999

• 6 Burner cooking surface
and gas oven

• Stainless steel hob is easy
to clean

• Tempered glass lid for
added safety.

Totai 2 Plate Package
Includes : Totai 3 Kg Gas Cylinder, Regulator and hose,

Gas Light and Totai 2 Plate Gas Stove.

R999

Totai Cooker Package
Includes : Totai Cooker, 3 Kg Gas Cylinder,

 Regulator and hose.

R2599
Total Payable: 4666
Interest Rate: 26%

Dep: 259.90 • 155 x 30
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